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The Routledge Handbook of Language Revitalization explores Language
Revitalization (LR) worldwide, drawing on contributions from research specialists
in Applied Linguistics and interdisciplinary fields. In the first part of the text, the
authors share findings (for instance, Nancy Hornberger (2018) in chapter 9) and
incorporate insights from emerging disciplines. Themes such as community
integration, home-centered methodologies, institutionalization, technological
innovation, and adaptable models (e.g., the Master-Apprentice model) make up the
first part of the book.

In the second part of the book, researchers describe successfully implemented
Language Revitalization programs in Europe, Australia and Aotearoa/New Zealand,
the Arctic, the Americas, Asia, and Africa. LR researchers have employed various
methodologies for both data gathering and text analysis, as well as newly
implemented learning strategies and teaching methodologies. With 47 chapters, the
content is enriched with interviews, descriptions of well-preserved manuscripts,
photographs, and short stories from centuries-old songs, diary extracts, and first-
person accounts from community leaders. As experts advise and demonstrate
throughout the chapters, determining a route for revitalization requires committed
individuals, families, and communities, not just government funding and political
will.

In Chapter 2, “Language Rights and Revitalization” by Skutnabb-Kangas (2018),
the author contextualizes Language Human Rights (LHR) as the basis for Language
Revitalization initiatives. The argument elaborated in detail is that historical
oppression and language loss are explicitly framed within the international human
rights and legal framework. The author argues that the historical denial of minority
language rights stems from oppression, which in turn leads to language loss. The
author's argument supports these statements with compiled international legal
documents that serve as evidence.

In Chapter 7, “Preschool and School as Sites for Revitalizing Languages with Very
Few Speakers,” Todal (2018) provides evidence that Revitalization through school
has supported institutional education, though difficulties arise from families living
in remote areas, often due to reindeer herding. Efforts have been made, but the
context for revitalization is different in every country where Sami speakers live.
Various programs and satellite school programs have been implemented. For
example, while South Sami language instruction began in just one Norwegian school
location in 1968, it is now offered as a subject in several locations. The Sami
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Parliament funded another 5-year program in Norway. In Norway and Sweden,
distance learning was implemented and supported by technology to reach children
living far away. Todal (2018) concludes that when intergenerational transmission
fails, the education system becomes the primary instrument for passing the language
to a new generation and preserving cultural traditions.

Chapter 12, “The Master-Apprentice Language Learning Program,” is an account
from Leanne Hinton, Margaret Florey, Suzanne Gessner, and Jacob Manatowa-
Bailey (2018). Since its inception in California, the Master Apprentice Program
(MAP) has been adapted for endangered languages (e.g., in the US, Canada,
Australia) to teach adults through an immersion program. This program is a
culturally specific pedagogy that happens through real-life practice and interaction.
The methodology is structured by levels, with a particular number of hours to be
completed per level. The model was also adapted into a team-based approach to
lessen the significant burden placed on the few available Elders and to ensure
learning could continue even if one master speaker were absent. Committed speakers
receive certifications validating their qualifications, promoting agency and cultural
value that creates in speakers who will continue the work of teaching and preserving
the language. The authors note that organization was key to support implementation
and desired outcomes.

In Chapter 38, “Revitalizing Pipil: The Cuna Nahuat Experience”, Jorge E. Lemus
(2018) explores the current state and results of a Pipil language revitalization
program. It showcases the ancient Pipil language, which survived the Spanish
conquest. In addition to historical marginalization and long-standing linguistic
ideologies, the pursuit of the “American dream” has driven a massive exodus of
Salvadoran citizens crossing the US border. Despite such events, revitalization
initiatives have been launched; for example, a textbook was created from scratch.
Regarding the methodology of the revitalization program, the teaching approach
incorporates extra-linguistic factors to counter ideologies embedded in society that
stem from the low prestige of the Pipil language. The program, which started with
three schools, has now reached a large number of attendees. Additionally, the Cuna
program has empowered local Pipil women as teachers, thereby increasing their
social status and promoting the language within the community. Despite challenges,
the program ensures children continue to speak Pipil even after leaving the school.

This handbook collects a robust and comprehensive selection of accounts from
prominent scholars. Each chapter offers a rich and detailed description in its own
context. I now turn to the question of who this handbook might be recommended to.
In Applied Linguistics, it serves current and future readers to evaluate language-
situated contexts in Education. To current educational researchers and university
professors working in humanities and Education departments, it will be especially
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interesting. It is recommended for future teachers in pre-service programs who may
work in Bilingual communities, as it provides a scholarly view of language pedagogy
in linguistically diverse populations.

Furthermore, from a linguistics perspective, it offers a well-supported analysis to
lawyers and International Relations students seeking to understand Linguistic
Human Rights. It is also recommended to language curriculum developers, offering
descriptions of teacher preparation programs and intercultural education, which may
aid educators working with minority languages or multilingual communities. In
cross-disciplinary fields such as Lexicography and Information Technology, it
provides an example of fields supporting each other, especially when using
technology to reconstruct language from well-preserved ancient texts.

Therefore, the Language Revitalization field sits alongside worldwide issues such
as globalization, migration, and the broader use of technology, challenging the status
quo in search of a balance between English as a Global language and less widely
spoken languages.
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