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A Systematic Analysis of Undergraduate EFL Courses in 

Phonetics and Phonology Offered by Leading Research-Intensive 

Universities in Norway 
 
The article introduces and discusses a systematic analysis of undergraduate courses in phonetics and 

phonology in English as a Foreign Language (EFL) offered by the leading research-intensive 

universities in Norway, namely The University of Oslo (UiO) and The University of Bergen (UiB). The 

systematic analysis's specific research aim consists of identifying, classifying, and systematising the role 

of phonetics and phonology in undergraduate EFL curriculum designs and uncovering the similarities 

and differences between UiO and UiB. A corpus of course descriptions of undergraduate EFL modules 

in phonetics and phonology was collected and analysed. The results revealed that the undergraduate 

EFL courses in phonetics and phonology at UiO and UiB prioritised aspects of applied phonetics. In 

addition, they manifested connections to other undergraduate EFL courses, particularly courses in global 

Englishes, the structure of English, and Old English. The findings and their implications are discussed 

in the article.          
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1. Introduction 
This article sheds light on how courses in phonetics and phonology in English as 

a Foreign Language (EFL) are represented in undergraduate curriculum design. 

Following Richards (2017), curriculum design is operationalised here as the 

course/module content and skills that EFL students acquire in an undergraduate 

programme. It involves a set of teaching and learning aims and activities, 

including their outcomes and evaluation. The study applies the aforementioned 

view of curriculum design to identify, systematise, and compare curricula designs 

of the courses in phonetics and phonology offered on the bachelor’s level by the 

leading research-intensive universities in Norway, specifically The University of 

Oslo (UiO) and The University of Bergen (UiB).       

Recent literature in applied linguistics and EFL studies indicates that phonetics 

and phonology constitute an important feature of EFL teaching and learning (Al-

Ahdal, 2020; Bai & Yuan, 2019; Darcy, 2018; Derwing, 2008; Krulatz et al., 2016; 

Nguyen & Newton, 2020; Tergujeff, 2012). There is a consensus in the literature 

concerning the critical role of phonetics and phonology in undergraduate EFL 
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contexts, especially at the bachelor’s (BA) level (Al-Ahdal, 2020; Benzies, 2013; 

Darcy et al., 2012; Gordon et al., 2013). It is argued that inadequate training in 

phonetics and phonology is concomitant with multiple challenges to EFL learners, 

especially on the beginner and intermediate level of EFL proficiency, thus 

resulting in miscommunication and breakdowns in speech fluency (Kapranov, 

2013), as well as difficulties in oral communication in EFL (Bai & Yuan, 2019; 

Kapranov, 2021). Furthermore, teaching modules in phonetics and phonology are 

deemed to be beneficial in BA programmes, where a sufficient level of oral 

proficiency and adequate EFL pronunciation are required to take part in classroom 

discussions, oral presentations, and projects (Chien, 2014; Sordelli et al., 2022). 

In this regard, the pivotal issues of what and how to teach in terms of phonetics 

and phonology to undergraduate EFL students involve such considerations as, for 

instance, the status of these disciplines in the curriculum design, their 

embeddedness, or alternatively, separation from other teaching modules or 

courses, i.e., the structure of English, global Englishes, sociolinguistics, etc. 

(Darcy et al., 2021; Derwing, 2008; Kafes & Caner, 2020; Reynolds et al., 2021; 

Smit & Dalton, 2000). 

While the importance of phonetics and phonology is indisputable in EFL  

studies (Krulatz et al., 2016; Nguyen & Newton, 2020), the role of phonetics and 

phonology in undergraduate curriculum designs remains underemphasised 

(Darcy, 2018; Derwing, 2008). Specifically, it is observed in the current studies 

that there is a paucity of research focusing on the place and status of phonetics 

and phonology in undergraduate EFL programmes (Darcy, 2018; Nguyen & 

Newton, 2020). Therefore, our study aims to provide a systematic analysis of the 

courses in phonetics and phonology in undergraduate EFL programmes offered 

by the leading research-intensive universities in Norway, namely UiO and UiB. 

The study systematically analyses the aforementioned universities’ undergraduate 

EFL curriculum designs on their respective websites. The study, in particular, 

intends to answer the following research question (RQ): 

    

RQ: What is the design of undergraduate EFL courses in phonetics and 

phonology that UiO and UiB offer?   

  

Guided by the RQ, the article is structured in the following manner. First, an 

outline of the literature on phonetics and phonology in undergraduate EFL 

curriculum designs is provided in section 2. In section 3, the present study is 

introduced and discussed in conjunction with the RQ, the corpus of the study, 

results, and their analysis. Finally, the article concludes with a summary of 

findings and their linguo-didactic implications for the field of EFL studies.  
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2. Phonetics and Phonology in EFL Curriculum Design: A Literature 

Outline 
There is a growing body of literature on the role of phonetics and phonology in 

EFL curricula (Alghazo, 2015; Celce-Murcia et al., 1996; Derwing, 2008; 

Gajewska, 2021; Henderson et al., 2012; Kapranov, 2022a; Kirkova-Naskova et 

al., 2013). The literature attributes a crucial role to phonetics and phonology in 

undergraduate EFL curricula and, specifically, foregrounds their applied aspects, 

such as EFL pronunciation instruction (Kirkova-Naskova et al., 2013). The 

literature seems to be replete with EFL professionals’ positive attitudes toward 

the applicability of phonetic and phonological competencies and skills to the EFL 

teaching and learning process (Celce-Murcia et al., 1996; Derwing, 2008; 

Gajewska, 2021; Henderson et al., 2012; Kapranov, 2022a, 2022b). However, 

research cautions against an impressionistic positive appraisal of phonetics and 

phonology in EFL settings that de-emphasises their relation to the curriculum 

design at hand (Keys, 2000; Parab, 2020). Critically, curriculum designs 

associated with undergraduate EFL courses in phonetics and phonology reflect 

many competing and intertwined variables (Derwing, 2008; Keys, 2000; Parab, 

2020).  

One of the variables involved in curriculum design associated with the courses 

and modules in EFL phonetics and phonology is manifested by contextual factors, 

for instance, Higher Education Institution (HEI) policies (Kirkova-Naskova et al., 

2013) that may range from the general considerations of the HEI’s ethos to such 

particulars as scheduling and the availability of teaching facilities (Parab, 2020). 

Additionally, contextual factors may involve the preferred theoretical paradigm 

that has gained currency at the given HEI, e.g., the teaching faculty have the 

expertise, training, and a longstanding tradition of teaching within the parameters 

of generative phonology, which, in turn, sets the tone for using the teaching 

materials and textbooks associated with the generative paradigm (Leather, 1983). 

Furthermore, the HEI policies may indicate a broader context of EFL teaching 

and learning, such as, for example, the HEI location in the country (e.g., Norway), 

whose inhabitants are considered to be highly proficient EFL speakers (Krulatz et 

al., 2016).   

In addition to factoring in the HEI’s policies, other variables may influence 

curriculum designs associated with undergraduate EFL courses in phonetics and 

phonology. Specifically, the theoretical advances in EFL didactics in general and 

applied aspects of EFL phonetics, in particular, could facilitate setting up the 

curriculum design that is reflective of the extent to which phonetics and 

phonology are integrated into other aspects of EFL instruction (Alghazo, 2015, p. 

319). Given that phonetics and phonology cannot be dissociated from the rest of 

the EFL teaching and learning processes (Darcy, 2018), curriculum designs 

should factor in their interwovenness with other EFL courses and skills, especially 

speaking and listening (Alghazo, 2015; Darcy, 2018). Hence, research indicates 
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that some aspects of undergraduate EFL courses in phonetics and phonology 

could be embedded in other teaching modules, which, for instance, focus on oral 

communication or the structure of the English language (Darcy et al., 2021; Kafes 

& Caner, 2020; Kapranov, 2022b; Keys, 2000; Reynolds et al., 2021; Smit & 

Dalton, 2000). 

Importantly, research points to the learner-specific variables in designing an 

EFL course in phonetics and phonology. These variables may involve, for 

instance, EFL learners’ needs (Kapranov, 2020a), their linguistic and educational 

backgrounds (Parab, 2020), their personal learning goals, objectives, and 

trajectories (Derwing, 2008) inclusive of the learners’ motivational factors 

(Florez, 1998), as well as the learners’ social identity (Derwing, 2008), and their 

out-of-classroom exposure to English pronunciation (Martin, 2020), to mention 

just a few. These variables appear to be in unison with the following 

considerations:  

 

(a) the context in which a learner communicates, (b) the learner’s perceived 

need or desire for pronunciation instruction, and (c) the speaker’s 

intelligibility. (Derwing, 2008, p. 347) 

 

Arguably, the list of potential variables involved in the design of undergraduate 

EFL courses in phonetics and phonology is open-ended due to institutional and 

personal factors. However, I agree with the general principles for designing an 

EFL curriculum in phonology (Darcy et al., 2012; Keys, 2000; Parab, 2020) that, 

presumably, could be applied to diverse HEI settings. Based upon the literature, 

it stands to reason that curriculum design in undergraduate EFL courses in 

phonetics and phonology should involve (i) the achievements of linguo-didactic 

theories and recent research in applied linguistics, (ii) the interrelatedness of the 

curriculum components within the curriculum as a whole, (iii) the connectedness 

with the institutional teaching policies and practices, and (iv) the adaptiveness of 

the curricular components to the instructors’ and learners’ needs (Darcy et al., 

2012; Keys, 2000; Parab, 2020). 

In summarising the literature, it is possible to observe that research is 

suggestive of the following two variables that, to a substantial extent, determine 

the curriculum design: HEI-related (e.g., the HEI’s general guidelines and 

policies) and EFL learner-related (for instance, motivation, age, socio-linguistic 

background, etc.). It should be noted that while the aforementioned observations 

are drawn from various EFL instructional settings, they could, presumably, 

provide a framework for discussing undergraduate EFL courses in phonetics and 

phonology in tertiary contexts in Norway. Further, the article presents a study that 

systematically analyses how the leading research-intensive Norwegian HEIs 

design their curricula associated with undergraduate EFL courses in phonetics and 

phonology.   
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3. The Present Study 

3.1. Preliminaries 
As indicated in the introduction, the present study seeks to shed light on the place 

of undergraduate EFL courses in phonetics and phonology offered by the leading 

research-intensive universities in Norway, UiO, and UiB, respectively. While the 

focus of the study is on the Norwegian EFL tertiary contexts, it is relevant beyond 

Norway, given that the system of tertiary education is similar across Northern 

European countries (Palmisano et al., 2022), whose inhabitants exhibit a high 

level of EFL proficiency (Kapranov, 2019; Rogerson-Revell, 2007). 

The study applies the research premises of a systematic review based on the 

PRISMA guidelines (Moher et al., 2015), which are transparent and consistent 

(Rethlefsen et al., 2021). In order to ensure the clarity of corpus collection, a set 

of specific inclusion criteria is adopted in the study. To specify, the corpus 

consists of the descriptions of undergraduate EFL courses in phonetics and 

phonology found on UiO and UiB's official websites. The websites are searched 

in English and Norwegian for undergraduate EFL programmes in phonetics and 

phonology that contain explicit course descriptions. It should be noted that only 

publicly available course descriptions are considered, i.e., the documents from the 

respective universities’ intranets that require password-protected access are 

factored out. The focus of the search involves explicit mentions of EFL phonetics 

and phonology in the body of each course description. Notably, the search factors 

in only those online course descriptions available in 2023, whereas archived 

course descriptions are factored out from the search. To reiterate, post-graduate 

EFL programmes, including in-service post-diploma teacher training 

programmes, are excluded from the search. 

The online texts that met the inclusion criteria were downloaded from the 

universities’ websites and analysed. The descriptive statistics of the corpus 

(inclusive of the total number of words, means, and standard deviations) were 

computed in SPSS (IMB, 2011) and summarised in Table 1. 

 
Table 1. The Descriptive Statistics of the Corpus 

# Descriptive Statistics UiO UiB 

1 Total number of courses/course 

descriptions 

4 3 

2 Total number of words 3 353 3 052 

3 Mean words 838.3 1017.3 

4 Standard deviation words 67.4 36.5 

 

In the following subsection, I will outline the context of the present research 

that involves undergraduate EFL studies at HEIs in Norway.  
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3.2. The Study Context: A Brief Outline 
The use of the English language in Norway is extensive, and Norwegians are 

generally considered proficient EFL speakers (Brevik et al., 2016; Kapranov, 

2020b; Rogerson-Revell, 2007). Research indicates that several reasons account 

for the Norwegian EFL speakers’ relatively high mastery of English, namely (i) 

the close typological distance between English and Norwegian (Hellekjær, 2009), 

(ii) extensive extramural exposure to English in everyday life through television, 

the Internet, travel to English-speaking countries, and interactions with foreign 

workers residing in Norway, in which English is used as a lingua franca 

(Kapranov, 2021), and (iii) the instructed and obligatory EFL learning from Year 

1 of primary school to Year 10 of lower secondary school (Vattøy, 2019). 

Regarding the former, it should be observed that in Norway, 

 

the English subject curriculum generally focuses on communication while 

refraining from giving advice concerning methods and/or approaches. 

Pronunciation is drawn attention to insofar as it makes communication 

possible, while understanding different varieties is the most explicit aim 

that deals with perception. There are no explicit directions concerning 

target varieties. All these factors underline the communicative focus in the 

Norwegian EFL curriculum (Rydland, 2016, p. 37) 

 

There are no entrance tests or exams for prospective EFL students at Norwegian 

HEIs. The absence of entrance tests in EFL is based upon the premise that EFL 

instruction in secondary schools provides Norwegian school-leavers with 

adequate foundations and EFL skills to allow them to proceed to tertiary EFL 

studies (Hellekjær, 2009, p.199). 

On the tertiary level, Norwegian undergraduate EFL students are offered 

several choices regarding the undergraduate programmes: (i) a stand-alone Year 

Course in English. The stand-alone EFL course typically combines aspects of 

grammar, phonetics, literature, and culture that are studied for two semesters or 

one year (hence, the name of the course). The Year Course in English is open to 

future teachers of English as well as to those undergraduates who do not pursue a 

teaching career; (ii) EFL as a module embedded in teacher education programmes, 

which are tailored to the needs of future EFL teachers. The EFL module is offered 

in three tracks that are not taken as a sequence, i.e., a future EFL teacher is free to 

choose one of the following, namely (a) EFL for primary school teachers in Years 

1 – 7, (b) EFL for middle and lower secondary school teachers in Years 5 – 10, 

and (c) EFL for lower and upper secondary school in Years 8 – 13; and (iii) stand-

alone undergraduate EFL courses on the bachelor’s level (usually, one semester 

in duration) that are focused on one aspect of English language and literature 

(Krulatz et al.,  2016). 
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3.3. Results and Discussion 
Following the inclusion criteria, the systematic analysis of the undergraduate EFL 

programmes offered by UiO and UiB yielded four BA courses associated with 

phonetics and phonology at UiO and three at UiB. Two out of four courses at UiO 

are directly related to the disciplines of phonetics and phonology, specifically 

“English Phonetics and Intonation (EP&I)” and “Accents of English in the British 

Isles (Accents),” whereas in the courses “World Englishes (WE)” and “Old 

English: Language and History (OE)” phonetics and phonology seem to be 

embedded into other aspects of the English language. Notably, the course “EP&I” 

is a cornerstone module upon which the courses “Accents” and “WE” are based. 

These, as well as other findings, are summarised in Table 2.  

 

Table 2. Undergraduate EFL Courses in Phonetics and Phonology at UiO 

# Course  EP&I Accents WE OE 

1 Prerequisites  Good 

proficiency 

in written 

and oral 

English 

Course 

“EP&I” 

Courses 

“English Grammar” 

“EP&I” 

Course 

“English Grammar” 

 

2 Focus RP (BrE) 

GA (AmE) 

Pronunciation 

varieties in 

England 

Wales 

Scotland 

Ireland 

AmE and BrE 

variations in 

Syntax 

Morphology Voca-

bulary Phonology  

Morpho-syntax 

Reading  

Translation 

Pronouncing OE 

texts 

3 N hours 42 h  24 h  28 h  36 h  

4 Assessment 4-h digital 

written 

exam  

Term paper  Take home exam  4-h digital written 

exam  

5 Language of 

the exam 

English English English English 

6 ECTS  10 10 10 10 

7 Text-books Bird (2017)  

Bird (1997)  

 

Hughes et al. 

(2012) 

Wells (1982)  

 

Melchers et al. 

(2019) 

 

 

Hasenfratz & 

Jambeck (2011) 

Higham & Ryan 

(2013) 

 

It is evident from Table 2 that “EP&I” is oriented towards certain aspects of 

applied phonetics and EFL pronunciation rather than phonology. This observation 

is supported by the statement of learning outcomes that is given in (1): 

(1) After completing this course you will possess knowledge and awareness 

of English phonetics, know how to apply technical terms to describe and 

analyse English pronunciation, so that you can read and produce 

phonemic transcriptions and intonation transcriptions, be familiar with 

basic English intonation patterns and how they carry meaning, have a 
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pronunciation which is less affected by Norwegian or other non-English 

articulation and intonation, through insight combined with practice. 

(www.uio.no/studier/emner/hf/ilos/ENG1103) 

 

The statement of obligatory activities provides further evidence of the applied 

phonetics orientation of the course. They involve the students’ ability to classify 

the English vowels and consonants and write a phonemic dictation. Additionally, 

the course “EP&I” is characterised by the applied phonetics dimension that seeks 

to provide insight into the major varieties of English, which are represented by 

British English (BrE) and American English (AmE). Interestingly, the students 

are suggested to choose the variety they want to study in the course by themselves, 

e.g.      

 

(2) Teaching in Received Pronunciation (British English) and General 

American (American English) is partly given separately in the groups. The 

students should therefore choose a group according to their choice of 

accent. (www.uio.no/studier/emner/hf/ilos/ENG1103) 

 

In this regard, it should be mentioned that the students’ free choice of the 

variety of English they want to communicate in and, in the case of the course 

“EP&I,” they want to study at the tertiary level is a typical practice in Norwegian 

EFL contexts (Kapranov, 2019). The practice of choosing one’s variety of English 

for instructional and communicative purposes is deeply rooted in the primary and 

secondary EFL settings in Norway, which do not mandate the obligatory variety 

of English. Conceivably, the free choice of choosing American or British English 

study tracks in the course “EP&I” reflects didactic principles that are referred to 

in the literature as learner-specific variables (i.e., the learners’ needs, preferences, 

and personal objectives) in designing an EFL course curriculum in phonetics and 

phonology (Derwing, 2008; Florez, 1998; Kapranov, 2020a; Martin, 2020; Parab, 

2020). 

As previously mentioned, there seems to be a logical progression from the basic 

course “EP&I” to the courses “Accents” and “WE.” However, the difference 

between these courses consists of the study foci that involve pronunciation 

varieties in the UK in “Accents” and the differences between American and 

British English in “WE.” It should be noted that while “Accents” is anchored 

within phonetics and phonology, “WE” includes phonology to a lesser degree and 

prioritises the differences between the major varieties of English in terms of 

syntax, morphology, and vocabulary. 

The progression from the introductory course to other BA courses in phonetics 

and phonology at UiO appears to be in line with the didactic literature that 

emphasises the interrelatedness of the curriculum components within the 

curriculum as a whole (Darcy et al., 2012; Keys, 2000; Parab, 2020). We can 
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regard the course “EP&I” as a prologue to the courses “Accents of English in the 

British Isles” and “WE” that connects them logically and didactically.  

The UiO’s BA course “OE” is marginally related to phonetics and phonology 

since its focus rests on the morpho-syntactic structure of Old English, which is 

taught via such activities as reading, translating, and pronouncing a variety of 

texts (see Table 1).  

Three undergraduate EFL courses in phonetics and phonology are available at 

UiB. They are systematised in Table 3 below.   

 
Table 3. Undergraduate EFL Courses in Phonetics and Phonology at UiB 

# Course System and 

Variation 

Introduction to 

English Studies 

Sounds and Structures 

1 Prerequisites None None None 

2 Focus Lexicon 

Semantics 

Phonology 

Grammar Phonetics 

Language variation 

and change 

Phonetics  

Phonology  

Grammar 

3 N  hours 48 h  24 h  60 h  

4 Assessment A 5-h digital 

exam  

3 essays A 5-h digital exam 

5 Language of 

the exam 

English English English 

6 ECTS  15 10 15 

7 Textbooks Not specified Not specified Hannisdal & Nilsen (2022) 

Lobeck & Denham (2014) 

 

Similarly to UiO, UiB offers an undergraduate foundation course in English 

phonetics and phonology. The course titled “Sounds and Structures” focuses on 

phonetics and phonology, as well as on grammar, as evident from the course 

outcomes that are stated in the course description: 

 

(3) Students are able to analyse, describe and explain basic topics in 

grammar, phonetics and phonology, using appropriate terminology; use 

language data to discuss and contextualize syntactic and morphological 

structures and phenomena use linguistic material to discuss and explain 

phonetic and phonological concepts and use appropriate symbols to 

transcribe English pronunciation and intonation demonstrate and employ 

key research abilities in solving set problems. 

(https://www.uib.no/en/course/ENG110) 

 

It is seen in (3) that the course interrelates phonetics and phonology with other 

EFL disciplines (e.g., grammar), which appears to be in concord with the literature 

(Darcy et al., 2021; Kafes & Caner, 2020; Kapranov, 2022; Keys, 2000; Reynolds 

et al., 2021; Smit & Dalton, 2000) that posits that phonetics and phonology on the 
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undergraduate EFL level could be taught synchronously with the related EFL 

fields.  

In the same vein, the undergraduate EFL course “Introduction to English 

Studies” combines the focus on phonetics and phonology with grammar and 

variation. The combination is manifested in the course description as follows: 

 

(4) The student has a basic understanding of linguistics as discipline, and 

some of the topics that pertain, like for instance English grammar, 

phonetics, language variations- and change, attitudes to language and 

history of language; has a basic knowledge of the tools and techniques used 

in relation to linguistic data and sources; has a basic understanding of a 

selection of fundamental concepts and/or methods in linguistics. 

(https://www.uib.no/en/course/ENG100) 

 

Analogously to the previous two courses, the embeddedness of phonetics and 

phonology in a broader context of EFL-related disciplines is seen in the 

undergraduate EFL course “System and Variation” curriculum design. As its 

name suggests, the course pays attention to the variational properties of lexicon, 

phonology, and semantics and addresses phonological and morphosyntactic 

variation in English, as illustrated by excerpt (5):   

 

(5) The language system module surveys one or more of the central 

components of the English language such as the lexicon, semantics, 

phonology, morphology or syntax. The English language variation module 

surveys some of the kinds of phonological and/or morphosyntactic 

variation that are found in different varieties of English. 

(https://www.uib.no/en/course/ENG120) 

 

Judging from the systematic analysis of the UiB’s curriculum design associated 

with the undergraduate EFL courses in phonetics and phonology, it seems feasible 

to summarise that they exhibit a marked tendency towards the inclusion of these 

two disciplines into a broader linguistic context. In contrast to UiO, where at least 

one course appears to be centred exclusively on phonetics and phonology, UiB’s 

courses could be described as more integrated, given that they address phonetics 

and phonology alongside syntax, morphology, and semantics. Also, it should be 

observed that, unlike UiO, UiB does not offer undergraduate courses in phonetics 

and phonology that are taught under the aegis of the course in Old English.      
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Conclusions 
The article discussed an analysis of curriculum designs of the undergraduate EFL 

courses in phonetics and phonology offered by the leading research-intensive 

universities in Norway, UiO, and UiB. The investigation established that the 

courses manifested an applied phonetics dimension oriented towards the varieties 

of English and Old English at UiO and the variation and change of English 

designed with the co-presence of other EFL-related disciplines (e.g., grammar) at 

UiB.  

While the findings of the analysis were based upon the undergraduate EFL 

curricula in tertiary EFL settings in Norway, the results could first be applicable 

to a range of other EFL contexts in Northern Europe. The present analysis will 

hopefully provide EFL professionals and curriculum designers with the following 

linguo-didactic suggestions. First, judging from the findings, it would be desirable 

to offer one foundation course in phonetics and phonology that would provide 

insight into the phonetic inventory and phonological system of English. Second, 

subsequent to the introductory course in phonetics and phonology, it would be 

reasonable to offer two or three interrelated undergraduate EFL courses that 

would consider phonetics and phonology within, or alongside other EFL-related 

disciplines, for instance, morphology, syntax, and semantics.  

 

Acknowledgements 
The author wishes to acknowledge the editor and the anonymous reviewers for 

their comments and suggestions. 

 

Sources  
www.uio.no 

www.uib.no 

 

References 
Al-Ahdal, A. (2020). Overcoming pronunciation hurdles in EFL settings: An evaluation of podcasts as 

a learning tool at Qassim University Saudi Arabia. Asian EFL Journal Research Articles, 27(1), 86-

101. 

Alghazo, S. (2015). The role of curriculum design and teaching materials in pronunciation 

learning. Research in Language, 13(3), 316-333. https://doi.org/10.1515/rela-2015-0028 

Bai, B., & Yuan, R. (2019). EFL teachers’ beliefs and practices about pronunciation teaching. ELT 

Journal, 73(2), 134-143. https://doi.org/10.1093/elt/ccy040 

Benzies, Y. J. C. (2013). Spanish EFL university students’ views on the teaching of pronunciation: A 

survey-based study. Reading University Language Studies Working Papers, 5, 41-49. Retrieved 

from https://www.reading.ac.uk/elal/-/media/project/uor-main/schools-

departments/elal/lswp/lswp5/elal_6_calvo_benzies.pdf?la=en&hash=04D9C090237B6140990A5F

846838D67E. 

Bird, B. (1997). A Course in English Intonation. Oslo: Universitetsforlag. 

Bird, B. (2017). Sounds Interesting! An Introductory Course in English Segmental Phonology. Oslo: 

ILOS, UiO. 

Brevik, L. M., Olsen, R. V., & Hellekjær, G. O. (2016). The complexity of second language reading: 

Investigating the L1-L2 relationship. Reading in a Foreign Language, 28(2), 161-182. 

https://doi.org/10125/66899 



OLEKSANDR KAPRANOV 

70 

 

Celce-Murcia, M., Brinton, D. M., & Goodwin, J. M. (1996). Teaching Pronunciation: A Reference 

for Teachers of English to Speakers of Other Languages. Cambridge: Cambridge University Press. 

Chien, C. W. (2014). Non-native pre-service English teachers’ narratives about their pronunciation 

learning and implications for pronunciation training. International Journal of Applied Linguistics 

and English Literature, 3(4), 177-190. https://doi.org/10.7575/aiac.ijalel.v.3n.4p.177 

Darcy, I. (2018). Powerful and effective pronunciation instruction: How can we achieve it?. CATESOL 

Journal, 30(1), 13-45. 

Darcy, I., Ewert, D., & Lidster, R. (2012). Bringing pronunciation instruction back into the classroom: 

An ESL teachers’ pronunciation “toolbox”. In. J. Levis & K. LeVelle (Eds.). Proceedings of the 3rd 

Pronunciation in Second Language Learning and Teaching Conference, Sept. 2011. (pp. 93-108). 

Ames, IA: Iowa State University. 

Darcy, I., Rocca, B., & Hancock, Z. (2021). A window into the classroom: How teachers integrate 

pronunciation instruction. RELC Journal, 52(1), 110-127. 

https://doi.org/10.1177/0033688220964269 

Derwing, T. M. (2008). Curriculum issues in teaching pronunciation to second language learners. In J. 

Hansen Edwards & M. Zampini (eds.) Phonology and Second Language Acquisition (pp. 347-369). 

Amsterdam: John Benjamins. 

Florez, M. C. (1998). Improving adult ESL learners’ pronunciation skills. ERIC Digest. Retrieved from 

www.cal.org/caela/digests/ Pronun.htm 

Gajewska, K. (2021). Phonodidactics is not so black as it is painted: Traditions and trends in FL 

pronunciation teaching. Studia Anglica Resoviensia, 18, 5-19.  

Gordon, J., Darcy, I., & Ewert, D. (2013). Pronunciation teaching and learning: Effects of explicit 

phonetic instruction in the L2 classroom. In J. Levis & K. LeVelle (Eds.). Proceedings of the 4th 

Pronunciation in Second Language Learning and Teaching Conference. Aug. 2012. (pp. 194-206). 

Ames, IA: Iowa State University. 

Hannisdal, B., & Nilsen, T. S. (2022). English Pronunciation and Intonation. Oslo: 

Universitetsforlaget.  

Hasenfratz, R. J., & Jambeck, T. (2011). Reading Old English: A Primer and First Reader. 

Morgantown: WVU Press. 

Hellekjær, G. O. (2009). Academic English reading proficiency at the university level: A Norwegian 

case study. Reading in a Foreign Language, 21(2), 198-222.  

Henderson, A., Frost, D., Tergujeff, E., Kautzsch, A., Murphy, D., Kirkova-Naskova, A., Waniek-

Klimczak, E., Levey, D., Cunningham, U. & Curnick, L. (2012). The English pronunciation 

teaching in Europe survey: Selected results. Research in Language, 10(1), 5–27. 

Higham, N., & Ryan, M. J. (2013). The Anglo-Saxon World. New Haven: Yale University Press. 

Hughes, A., Watt, D. Trudgill, P. (2012). English Accents & Dialects: An Introduction to Social and 

Regional Varieties of English in the British Isles. London: Hodder Education. 

IBM. (2011). IBM SPSS Statistics for Windows, version 20.0. New York:  IBM Corp. 

Kafes, H., & Caner, M. (2020). Impact of podcasting on pronunciation skills of pre-service EFL 

teachers. Turkish Online Journal of Distance Education, 21(3), 36-47.  

Kapranov, A. (2013). Beginner students’ speech fluency in a second language compared across two 

contexts of acquisition. In E. Piechurska-Kuciel & E. Szymanska-Czaplak (eds.) Language in 

Cognition and Affect (pp. 81-95). Berlin: Springer. https://doi.org/10.1007/978-3-642-35305-5_5 

Kapranov, O. (2019). The framing of a preferred variety of English by pre-service primary school 

teachers of English as a Foreign Language. ANGLICA-An International Journal of English 

Studies, 28(2), 117-139. https://doi.org/10.7311/0860-5734.28.2.07 

Kapranov, O. (2020a). The dynamics of needs in a course in English phonetics for in-service primary 

school teachers of English. Theory and Practice of Second Language Acquisition, 2(6), 107-132. 

https://doi.org/10.31261/TAPSLA.8527 

Kapranov, O. (2020b). Intermediate EFL students' self-assessment of phonetically difficult words in 

English. Ostrava Journal of English Philology, 12(2). https://doi.org/10.15452/OJoEP.2020.12.0011 

Kapranov, O. (2021). The English vowel schwa as a difficulty to intermediate EFL students: Evidence 

from phonemic transcription. Belgrade English Language and Literature Studies, 13(1), 59-92. 

https://doi.org/10.18485/bells.2021.13.3 



OLEKSANDR KAPRANOV 

71 

 

Kapranov, O. (2022a). A systematic review of research articles on phonetics and phonology published 

in Northern Europe in 2002-2022. Philologia, 20 (1), 35-53. 

https://doi.org/10.18485/philologia.2022.20.20.3 

Kapranov, O. (2022b). The English fricative consonant /z/ as a challenge to Norwegian L1 EFL 

learners: An error analysis of phonemic transcriptions. Philologia Estonica Tallinnensis, (7), 148-

185. https://doi.org/10.22601/PET.2022.07.06 

Keys, K. J. (2000). Discourse level phonology in the language curriculum: review of current thinking 

in teaching pronunciation in EFL courses. Revista Linguagem & Ensino, 3(1), 89-105. 

Kirkova-Naskova, A., Tergujeff, E., Frost, D., Henderson, A., Kautzsch, A., Levey, D., Murphy, 

D., Waniek-Klimczak, E. (2013). Teachers’ views on their professional training and assessment 

practices: Selected results from the English Pronunciation Teaching in Europe survey. In J. Levis & 

K. LeVelle (Eds.). Proceedings of the 4th Pronunciation in Second Language Learning and Teaching 

Conference. Aug. 2012. (pp. 29-42). Ames, IA: Iowa State University. 

Krulatz, A., Neokleous, G., & Henningsen, F. V. (2016). Towards an understanding of target language 

use in the EFL classroom: A report from Norway. International Journal for 21st Century 

Education, 3(Special), 137-152. 

Leather, J. (1983). Second-language pronunciation learning and teaching. Language Teaching, 16(3), 

198-219. 

Lobeck, A. C., & Denham, K. E.  (2014). Navigating English Grammar. A Guide to Analyzing Real 

Language. Chichester: Wiley-Blackwell. 

Martin, I. A. (2020). Pronunciation can be acquired outside the classroom: Design and assessment of 

homework‐based training. The Modern Language Journal, 104(2), 457-479. 

https://doi.org/10.1111/modl.12638 

Melchers, G., Shaw, P., & Sundkvist, P. (2019). World Englishes. Abingdon: Routledge. 

Moher, D., Shamseer, L. Clarke, M., Ghersi, D., Liberati, A., Petticrew, M., Shekelle, P., Stewart, 

L., &  PRISMA-P Group. (2015). Preferred reporting items for systematic review and meta-analysis 

protocols (PRISMA-P) 2015 statement. Systematic Reviews, 4(1), 1-9. https://doi.org/10.1186/2046-

4053-4-1 

Nguyen, L. T., & Newton, J. (2020). Pronunciation teaching in tertiary EFL classes: Vietnamese 

teachers' beliefs and practices. TESL-EJ, 24(1), 1-20. 

Palmisano, F., Biagi, F., & Peragine, V. (2022). Inequality of opportunity in tertiary education: 

Evidence from Europe. Research in Higher Education, 63, 514–565. https://doi.org/10.1007/s11162-

021-09658-4 

Parab, V. V. (2020). Learning pronunciation of English as a Foreign Language through curriculum 

introduced by the university in India. A Global Journal of Humanities, 3(4), 149-159.  

Rethlefsen, M. L., Kirtley, S., Waffenschmidt, S., Ayala, A. P., Moher, D., Page, M. J., & Koffel, 

J. B. (2021). PRISMA-S: An extension to the PRISMA statement for reporting literature searches in 

systematic reviews. Systematic Reviews, 10(1), 1-19. https://doi.org/10.1186/s13643-020-01542-z 

Reynolds, B. L., Liu, S., Milosavljevic, M., Ding, C., & McDonald, J. (2021). Exploring pre-service 

pre-primary EFL teacher beliefs about teaching English to very young learners: A Macau case 

study. Sage Open, 11(4), 1-15. https://doi.org/10.1177/21582440211052932 

Richards, J. C. (2017). Curriculum Development in Language Teaching. Cambridge: Cambridge 

University Press. 

Rogerson-Revell, P. (2007). Using English for international business: A European case study. English 

for Specific Purposes, 26(1), 103-120. 

Rydland, K. H. (2016). Integrating Pronunciation and Meaning: Teacher Cognition on Pronunciation 

Teaching in the EFL Classroom against the Backdrop of Communicative Language 

Teaching (Master's thesis, The University of Bergen). 

Smit, U., & Dalton, C. (2000). Motivational patterns in advanced EFL pronunciation learners. 

International Review of Applied Linguistics 38, 3/4, 229-246. https://doi.org/10.1515/iral.2000.38.3-

4.2293. 

Sordelli, M. L., Chiatti, S., & Romanelli, S. (2022). EFL teachers don´t stop to teach pronunciation: 

an interpretation of learner beliefs on pronunciation learning at an English teacher preparation 

programme. Entramados: Educación y Sociedad, 9(11), 214-231. 



OLEKSANDR KAPRANOV 

72 

 

Tergujeff, E. (2012). English pronunciation teaching: Four case studies from Finland. Journal of 

Language Teaching and Research, 3(4), 599-607. 

Vattøy, K. D. (2019). Learning English in Norway. Language Issues: The ESOL Journal, 30(2), 79-81. 

Wells, J.C. (1982). Accents of English. An Introduction. Cambridge: Cambridge University Press. 

 


