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Student-initiated e-mails in a bilingual context 
 
The paper's main aim is to examine the language choice and the motives of 74 e-mails written by 

university students to their instructor in a bilingual setting. The analysis shows that the predominant 

language of choice in the e-mails is Hungarian (85%), regardless of the objectives of the e-mails and the 

gender of the students. However, the latter variable seems to play a role in the differences in the motives 

of the e-mails. Further analysis of a follow-up questionnaire completed by 27 students attempts to 

reinforce the reasons behind respondents’ language choices by requesting participants to justify the 

benefits of choosing one language over the other. While both female and male students recognize 

Hungarian and English as assets in student-teacher communication, there are minor differences in why 

they consider them advantageous.  
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1. Introduction 
The introduction of e-mails to academic institutions has enabled researchers to 

investigate written communication within the context of education to a greater 

extent than before (Baron 1998). These studies generally examine naturally 

occurring, student-initiated e-mail conversations directed to the students’ 

instructors (see, for example, Bloch, 2002; Biesenbach-Lucas, 2005; Pinto, 2019; 

Balman & Lee, 2020). At the same time, student e-mails under investigation might 

be directed to other faculty members of an academic institution (for instance, 

Bjørge, 2007; Pham & Yeh, 2020; Caldero & Sun, 2021), or the corpus that the 

analysis is based on might be compiled of written samples elicited from students 

with the help of discourse completion tasks (see, for example, Nguyen, 2018; 

Dombi, 2019).  

Student-teacher e-mail messages have been examined from many different 

epistemological and methodological aspects in the past two decades, considering 

different variables. From a sociolinguistic point of view, the language the students 

use in their e-mails, what communicative goal they want to reach, why they 

choose this form of communication, and their gender are the most relevant issues 

in these studies to review.  

Regarding language, the question arises whether the language students use in 

the e-mails is their native or non-native language and whether they have a choice 

or can make a conscious decision about which language to choose in a bilingual 

context where both the students and the instructors speak the same two languages. 
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English is the most frequently investigated language in many cases as a native 

language of the students (see, for instance, Myers et al., 2002; Pinto, 2019), but 

studies focus on it predominantly as a language used by non-native English 

speaker students (see, among others, Bjørge, 2007; Economidou-Kogetsidis, 

2011; Danielewicz-Betz, 2013; Nguyen, 2018; Dombi, 2019; Balman & Lee, 

2020; Pham & Aiden, 2020; Codina-Espurz, 2021; Velasco, 2023). In addition, 

some research attempts to make comparisons between e-mails written by native 

and non-native English speaker students (Hartford & Bardovi-Harlig, 1996) as 

well as between e-mails written in English as a non-native language and the 

students’ native language (for Spanish, see, for instance, Campillo, 2018). Apart 

from English, Greek (Bella & Sifianou, 2012), Czech (Chejnová, 2014), Spanish 

(Salazar-Campillo, 2023), and Hungarian (Domonkosi & Ludányi, 2019, 2020, 

2021; Ludányi & Domonkosi, 2020) have all been analyzed based on native 

language usage, whereas research regarding Spanish (Velasco & Ainciburu, 2020) 

and Hungarian (Pap, 2020) as non-native languages has also been conducted. 

Nevertheless, these studies, especially the ones that investigate student e-mails in 

non-native contexts, seem to disregard the fact that in a bilingual or multilingual 

environment, students and instructors can communicate in more than one 

language; therefore, from a sociolinguistic perspective, the language choice they 

consciously make when writing e-mails is or should be equally crucial to examine.  

In general, e-mails as forms of communication have been analyzed from 

various angles. Firstly, research might focus on the differences between the oral 

and written forms of communication (Baron, 1998), predominantly by examining 

the level of formality or informality of student e-mails (Bjørge, 2007; Stephens et 

al., 2009). Another aspect of analysis can reveal the variety of reasons why 

students choose this form of contacting faculty members (Bloch, 2002; Martin et 

al., 2002; Myers et al., 2002; Biesenbach-Lucas, 2005). They can write to their 

instructors to develop and support their relationship with them, to ask them for 

help, to make requests or excuses, to ask questions about the course and its 

requirements, to show their interest in the course, and to ask for appointments. 

Finally, the investigation of student e-mails may entail various sociopragmatic 

analyses based on theories of politeness (Brown & Levinson, 1987) and speech 

acts (Austin, 1962; Searle, 1969). By analyzing how students use different 

linguistic devices to express politeness and level of directness, these studies 

examine either the general correspondence between students and faculty members 

(Bella & Sifianou, 2012; Danielewicz-Betz, 2013; Campillo, 2018; Domonkosi 

& Ludányi, 2019; Ludányi & Domonkosi, 2020; Caldero & Sun, 2021; Salazar-

Campillo, 2023), or the e-mail messages written by students with specific 

objectives in mind, for example, requests (Hartford & Bardovi-Harlig, 1996; 

Economidou-Kogetsidis, 2011; Chejnová, 2014; Dombi, 2019; Balman & Lee, 

2020; Pham & Aiden, 2020; Codina-Espurz, 2021; Pap, 2020), excuses (Pinto, 

2019) or disagreements (Velasco & Ainciburu, 2020; Velasco, 2023).  
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Gender is a significant variable in the field of sociolinguistics that reinforces 

our understanding of how female and male language usage differs. It enables 

sociolinguistics research to observe the differences between women and men in, 

for example, the usage of standard varieties (Coates, 1993) or stylistic variants 

(Holmes, 1997). Further investigation also sheds light on differences between 

women and men regarding pragmatic politeness (Brown & Levinson, 1987; 

Holmes, 1995; Furkatovna et al., 2021). Indeed, gendered variation is not limited 

to spoken communication. Evidence suggests that differences between female and 

male language usage appear in written interactions, including digital 

communication (Herring, 1994, 1996, 2010) and student e-mails. Although some 

papers on the latter issue acknowledge the existence of gender as a variable, they 

do not investigate it within the framework of their own research (Chejnová, 2014; 

Codina-Espurz, 2021; Salazar-Campillo, 2023). Studies also considering this 

variable argue that gender does account for certain differences between female 

and male students’ e-mails. That is, while female students tend to contact their 

instructors for information and clarification regarding the course material and the 

requirements, male students write e-mails to maintain their relationship with the 

instructors (Myers et al., 2002). Also, unlike male students, female students 

demonstrate a higher degree of formality (Pham & Aiden, 2020) and more 

frequent use of politeness strategies (Jakučionyté, 2020). 

Based on the previously reviewed literature findings, the present study aims to 

investigate how university students prefer to communicate with their instructors. 

In particular, the investigation attempts to examine what language and what issues 

Hungarian university students choose when they write e-mails to their professor 

in a context that is argued to be bilingual from a sociolinguistic point of view since 

both the instructor and the students frequently participate in bilingual discourses 

(Wardhaugh & Fuller, 2015). They use both Hungarian and English 

predominantly outside, but in certain instances in the classroom as well. The 

dominant or marked language of a university classroom where students study 

English is supposed to be traditionally only English (Dobinson et al., 2023); 

nevertheless, such post-structuralist notions as, for example, translanguaging, 

enable the instructor to facilitate learning by utilizing all the linguistic resources 

the students possess (Tódor, 2021; Han, 2023). As a matter of fact, students in the 

courses of the instructor in question, i.e., the author of the present paper, are not 

only encouraged but also expected to rely on, transfer, and apply their background 

knowledge acquired through their native language when they discuss issues of 

English grammar, linguistics, or sociolinguistics, thus constructing bilingual 

discourses in the classroom. Outside of it, the instructor’s policy is to 

simultaneously send messages or make announcements using both languages and 

reply to student-initiated conversations or messages in the language the students 

choose to use. That allows students to communicate in any or both languages they 

speak, hoping that their autonomy in deciding what language they prefer in 
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various communicative situations can foster a more positive relationship between 

them and the instructor (May, 2011). Apart from students’ language preference 

and their motives for contacting the teacher in writing, the research also considers 

gender as a variable and intends to infer differences between female and male 

students in their e-mail messages. The current study, however, does not include 

the analysis of the level of politeness or directness in student-teacher 

communication as it is beyond the scope of this paper and will form the basis of 

further investigations in the future.  

 

2. Methodology 
The study’s primary goal is to answer the following research questions: 1) In what 

language will university students write e-mails to their instructors in a bilingual 

setting where both students and instructors speak Hungarian as well as English? 

2) With what subject matters do they turn to their instructors through e-mail 

communication? 3) To what extent is gender relevant as a variable in student-

teacher communication?  

Two analyses were conducted to answer the research questions. Firstly, a 

corpus of student e-mails was compiled containing 74 e-mails that students wrote 

to one of their instructors, i.e., the author of this paper, during one academic year 

from September 2022 to July 2023. As for gender, 49 messages were written by 

female and 25 by male students. From the more than 100 e-mails the instructor 

received during this period, only those messages written by Hungarian university 

students studying in the English BA or the teacher training program were 

included. Overall, the corpus consists of only student-initiated e-mails that neither 

reply to a previous inquiry from the instructor, nor form any further parts of a 

chain of messages that follow the original e-mail.  

Secondly, as only 11 out of the 74 students whose e-mails were selected in the 

first analysis took a course with the instructor in the following academic year, a 

follow-up questionnaire (see the Appendix) was designed to collect data from a 

more significant number of respondents. More specifically, it required students to 

indicate their motives when choosing to communicate with their instructors by e-

mail and their preferences regarding language use in general and in more specific 

contexts. The questionnaire was filled in anonymously and voluntarily in 

September 2023 by 27 Hungarian university students who were studying English 

in either the BA or the university's teacher training program at the time of the data 

collection. As for the gender variable, 17 female and ten male students completed 

the questionnaire. Due to the anonymous nature of this inquiry, the extent of the 

overlap in the cohort of students who participated in both parts of the investigation 

cannot be clearly indicated.   
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3. Results  
First, the e-mails were analyzed based on their use of language and their objective. 

Regarding language in a bilingual situation where all the interlocutors speak both 

English and Hungarian, the results show that students predominantly use 

Hungarian (N=63, 85%) when they write to the instructor. Only 11 e-mails (15%) 

were written in English, five by female and six by male students.  

Based on the reasons for writing, the messages can be divided into the 

following four categories: 1) making requests (N=48); 2) providing information 

(N=16); 3) apologizing (N=2); and 4) a combination of the previous three 

categories in two configurations (N=8). For a more detailed description of the 

subgroups in each category, see Table 1. 

 
Table 1. The number of e-mails written by female (F) and male (M) students  

in each category and subcategory 

 

Categories and their subcategories 

of the e-mail objectives 

Number of e-mails written 

by 

F 

(N=49) 

M 

(N=25) 

1) making requests (N=48) 

        a) course administration (e.g., change in the course schedule) 

        b) coursework (e.g., deadline extension) 

        c) confirmation (e.g., presentation topic) 

        d) information (e.g., final grade, class cancellation) 

        e) appointment (office hours) 

N=35 (72%) 

8 

10 

6 

10 

1 

N=13 (52%) 

2 

3 

0 

8 

0 

2) providing information (N=16) 

         a) absence from class 

         b) technical problems (regarding assignments) 

         c) individual study schedules (‘egyéni tanrend’) 

         d) late semester start 

N=6 (12%) 

4 

2 

0 

0 

N=10 (40%) 

3 

3 

3 

1 

3) apologizing (N=2) N=2 (4%) N=0 

4) combinations (N=8) 

         a) making request + apologizing 

         b) making request + providing information 

N=6 (12%) 

3 

3 

N=2 (8%) 

0 

2 

Note: N=74 

 

E-mails written by female students in English (N=5) belong to the following 

categories: two of them are written to make requests (for course work and for 

confirmation), one to provide information (technical problems), and two of them 

are a combination of each of the subcategories of category 4 (see Table 1). Three 

of the six English messages written by male students provide information 

(technical problems), two make requests (for information), and one e-mail 

combines making a request and providing information.  

Second, responses to the first three questions in the questionnaire were 

analyzed quantitatively, while the last two underwent qualitative analysis. The 

number of answers on using Hungarian or English in student-teacher 
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communication can be seen in Table 2, with the responses separated based on 

gender.  

 
Table 2. Self-reported frequency of Hungarian and English used in student-teacher communication  

with a gender divide (F: female students, N=17; M: male students, N=10) 

 

 not at all rarely often always 

 F M F M F M F M 

Hungarian 2 1 4 4 5 5 6 0 

English 3 0 4 4 7 3 3 3 

 

Concerning the objectives with which students would contact their instructors, 

only informing them about absences in the classes would elicit a written reaction 

from students (N=16). Instead of e-mails, they would choose face-to-face 

communication concerning small talk, asking for clarification and informing the 

instructor about how enjoyable or troublesome the class was (N=19, 16, and 14, 

respectively). In the case of the rest of the objectives, students would opt for both 

types of communication.  

As far as the language is concerned, while Hungarian would be used 

predominantly for socializing (N=13), asking for clarifications (N=11), informing 

the instructor about being absent from the class (N=10), and apologizing (N=9), 

English would play a role in asking for information about course requirements 

(N=10) and the final grades (N=10) as well as asking for deadline extension 

(N=9). Students prefer using both languages when they want to have an informal 

conversation (small talk) with the instructor, when they ask for information about 

the assignment, when asking for confirmation, and when wanting to inform the 

instructor about how enjoyable or troublesome the class was. 

The division of responses along the gender variable shows the differences 

between the female and male students in terms of preferences for the form (spoken 

or written) and the language of their conversation (Hungarian or English) with 

their instructors (for the details, see Table 3).    
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Table 3. Number of responses concerning form and language of communication 

in different settings (F: female students, M: male students) 

 

 speak write Hungarian English 

 F M F M F M F M 

small talk 11 8 0 1 6 3 2 5 

socialize 1 2 1 3 9 4 1 4 

ask for information (course requirements)  7 3 1 3 5 1 4 6 

ask for information (assignments, homework)  6 1 3 5 6 2 3 6 

ask for information (final grade) 8 2 1 6 5 1 4 6 

ask for clarification  10 6 0 1 8 3 1 3 

ask for confirmation  3 3 5 3 5 0 2 7 

ask for deadline extension  2 0 5 6 5 3 4 5 

apologize  4 1 2 4 8 1 2 6 

inform them (not attending) 2 0 9 7 7 3 2 5 

inform them (enjoyable class) 7 7 1 1 4 3 4 5 

inform them (sg. incorrect/wrong in class) 7 7 0 2 5 1 4 5 

 

Responding to the last two questions, students also reported the benefits of 

using Hungarian and English in interacting with their instructors. Based on the 

answers, the advantages of using Hungarian can be classified into the following 

three main groups: 1) it helps to avoid misunderstandings (see Example 1), 2) it 

eases communication (as shown in Example 2), and 3) it allows students to 

express themselves more easily (as in Example 3). For female students, using 

Hungarian seems to have more benefits regarding communication, not only for 

preventing miscommunication but also for facilitating its normal flow. Most male 

respondents perceive Hungarian as a tool for more straightforward self-

expression.  

 

Example 1:  It reduces the chances of misunderstandings. 

 

Example 2:  Easier to understand each other, I can ask almost everything in 

Hungarian if I don't understand something in English. 

 

Example 3: I express myself better in Hungarian. 

 

Furthermore, the answers show that using English is beneficial for two main 

reasons: 1) it improves students’ English language skills (see Example 4), and 2) 

as it is the primary language of their studies, it is more natural to use it in their 

communication with the instructors (as shown in Example 5). While both female 

and male students agree that using English can develop their language skills, only 

female respondents specify its usage as favorable when using it in and outside the 

classroom.  

 



ERZSÉBET BALOGH 

207 

 

Example 4:  Since we are here to speak and learn in English it could be useful, in 

order to improve your speaking skills it could be good idea to do it 

in English. 

 

Example 5:  When we only speak English in class, it is easier to not switch in 

between languages and it is also easier to ask about assignments and 

details, since we talk about it in class in English. 

 

Besides these main categories, the same feeling, namely, the sense of comfort 

is expressed by one student towards Hungarian and by another student towards 

English (see Examples 6 and 7, respectively). Apart from this, using Hungarian is 

claimed to be more polite (see Example 8), while English is considered to be more 

friendly and to allow users to appear more professional (as shown in Examples 9 

and 10, respectively).  

 

Example 6:  It’s easier to get my point across in Hungarian and I feel more 

comfortable speaking it. 

 

Example 7:  Maybe it can be more casual, therefore more comfortable. 

 

Example 8:  There is less chance that the teacher will misunderstand what I want 

to say. I feel like, I can be more polite towards them in Hungarian. 

 

Example 9:  Sounds more friendly. 

 

Example 10: You seem professional, and foresign students can understand you as 

well.  

 

4. Discussion 
In answer to the first research question, the primary language Hungarian students 

use when they write an e-mail to one of their instructors is their native language, 

i.e., Hungarian (85%), even when all the participants of the interaction are known 

to speak English as well. The e-mail messages written in English (15%) show 

considerable variation regarding their topics, and gender does not seem to play a 

role in students’ language choice. At the same time, the outcome of the 

questionnaire study reveals a somewhat different picture. Based on students’ self-

reports (N=27), in a similar setting, English would be used just as frequently as 

Hungarian, with a mean score of 1.7 on the scale from 0 (not at all) to 3 (always) 

(see Table 2). In addition, students can emphasize the beneficial aspects of both 

languages when communicating with their instructors. They can clearly identify 

the possibilities of using Hungarian in unambiguous communication, first, to 

avoid misunderstandings, and second, to express themselves in a more clear-cut 
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way. At the same time, they consider English as an inherent means of interaction 

between students and teachers not only in the classroom but outside of it as well. 

Nevertheless, some aspects of these advantages appear more appealing to female 

students, for example, the opportunity of using English as a tool for language 

development (see Examples 1-5).  

As far as the second research question is concerned, the main objective of 

student e-mails in this study is to make requests (65%) or to inform the instructor 

about certain issues (22%), and there are instances of apologizing among the e-

mails as well (3%). The remaining e-mails (10%) combine these categories (for 

more details, see Table 1). This categorization corresponds partly with student e-

mail classifications in previous research, where requests appear relatively 

frequently in student messages (Bloch, 2002; Martin et al., 2002; Biesenbach-

Lucas, 2005; Bella & Sifianou, 2012; Pinto, 2019). Although the cited research 

comprises student e-mails requesting information from the instructors regarding 

a wide range of topics, the present study displays the appearance of a new type of 

e-mail in which students provide the instructor with information about their 

absences from class or about technical problems they encounter while doing their 

course assignments. Notifying the instructor about not attending a class is 

especially noteworthy since students are allowed to miss three classes over a 

semester without any obligation to justify their absence. Thus, this does not 

require any further action from the instructor’s side – other than a potential 

acknowledgement. At the same time, it might be perceived as an instance of 

positive politeness behavior towards the instructor. Nonetheless, to understand the 

reasons behind this phenomenon accurately, additional inquiry is necessary with 

more examples of student e-mails of this kind from various contexts. 

Further investigations are needed to analyze the level of politeness in the 

present corpus, especially since there is literature and research on request 

strategies in Hungarian (Szili, 2022; Veres-Guśpiel, 2021) as well as on 

Hungarian EFL learners’ request strategies in English (Várhegyi, 2017). Also, the 

level of politeness in the e-mails of this investigation could be compared to and 

contrasted with the findings of similar research in the field (for example, Reder, 

2007; Domonkosi & Ludányi, 2019, 2021). However, this type of analysis is 

beyond the scope of the present paper. 

Regarding motives, differences can be observed between female and male 

students’ e-mails (as shown in Table 1). While the majority of objectives is to 

request (72% and 52%, respectively), as opposed to a much lower number of e-

mails written by females providing information (12%), a proportionately high 

number of male students (40%) send e-mails with the purpose of notifying the 

instructor. This finding contradicts the results of the study conducted by Myers 

and his colleagues (Myers et al., 2002) as the present investigation shows, first of 

all, that both female and male students write requestive e-mails. Secondly, male 

students choose to inform rather than maintain their personal relationship with the 
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instructor. Another difference is that only female students write e-mails to request 

confirmation from the instructor or to apologize. This outcome is confirmed by 

previous research on the issue (Holmes, 1995; Furkatovna et al., 2021), according 

to which the act of apologizing is more frequently performed by women than men, 

implying that women are more insecure than men in social interactions. Following 

this, the present study sheds light on some female students' insecurities who asked 

the instructor to confirm their choices regarding, for example, a presentation topic 

or to forgive them for being late with their course assignments.  

The topics of the e-mails are also substantiated by the questionnaire data (as 

seen in Table 3). Students claim they prefer spoken interaction with the instructors 

to written e-mails regarding informal conversations, asking for clarification, or 

providing information about their being (dis)content with the classes. They also 

state their preference for notifying the instructor in writing when they have to be 

absent from a class. These claims seem to be validated by the concrete e-mails the 

students wrote, as they do not contain elements of small talk or reflection on the 

classes at all. Similarly, as previously mentioned, some students also contact the 

instructor when they are absent from a class.  

 

5. Conclusion 
With all its limitations, the present study attempts to focus on why university 

students decide to communicate in e-mails with their instructor and which 

language they choose in a bilingual context where all speakers can interact in two 

languages, Hungarian and English. Unfortunately, the investigation does not 

enable a much more detailed comparison of the usage of the two languages in the 

e-mails since most of this type of student-teacher communication occurs in 

Hungarian. Further research is needed for a better understanding of student-

initiated interactions in e-mails.  

The current investigation also displays limitations regarding the gender 

variable. First of all, the gender of the instructor the students address might also 

affect the communication in terms of objectives and language used. As the 

instructor's gender was also disregarded in the questionnaire, further research is 

necessary to see how the receiver’s gender influences students’ choice of topic 

and language. Finally, students self-identifying as non-binary makes the question 

of gender as a variable even more complex than the present study could have 

handled.  

 

References 
Austin, J. L. (1962). How to do things with words. Oxford: Oxford University Press.  

Balman, R. P. & Lee, S. (2020). Making requests to professors in emails: An examination of request 

modifications performed by Indonesian students in Japan. Journal of Language and Linguistic 

Studies, 16: 1237–1250. Retrieved from https://www.jlls.org/index.php/jlls/article/view/1690 

Baron, N. S. (1998). Letters by phone or speech by other means: The linguistics of email. Language 

and Communication, 18: 133–170.  



ERZSÉBET BALOGH 

210 

 

Bella, S. & Sifianou, M. (2012). Greek student e-mail requests to faculty members. In: de Zarobe, L. 

R. & de Zarobe, Y. R. (Eds.): Speech acts and politeness across languages and cultures (pp. 89–

113). Bern: Peter Land. 

Biesenbach-Lucas, S. (2005). Communication topics and strategies in e-mail consultation: Comparison 

between American and international university students. Language Learning and Technology, 9: 24–

46. Retrieved from http://llt.msu.edu/vol9num2/biesenbachlucas/ 

Bjørge, A. K. (2007). Power distance in English lingua franca email communication. International 

Journal of Applied Linguistics, 17: 60–80. doi: http://doi.org/10.1111/j.1473-4192.2007.00133.x 

Bloch, J. (2002). Student/teacher interaction via email: The social context of Internet discourse. Journal 

of Second Language Writing, 11: 117–134.  

Brown, P. & Levinson, S. C. (1987). Politeness: Some universals in language usage. Cambridge: 

Cambridge University Press.  

Caldero, J. A. & Sun, L. (2021). (Im)politeness and emotion in academic correspondence. Journal of 

Language Teaching and Research, 12: 724–734. doi: http://dx.doi.org/10.17507/jltr.1205.11 

Campillo, P. S. (2018). Student-initiated email communication: An analysis of openings and closings 

by Spanish EFL learners. Sintagma, 30: 81–93. doi: 10.21001/sintagma.2018.30.05 

Chejnová, P. (2014). Expressing politeness in the institutional e-mail communications of university 

students in the Czech Republic. Journal of Pragmatics, 60: 175–192. doi: 

http://dx.doi.org/10.1016/j.pragma.2013.10.003 

Codina-Espurz, V. (2021). The influence of social distance and power in email politeness in an 

academic context. Estudios Interlingüísticos, 9: 44–59.  

Coates, J. (1993). Women, men and language. A sociolinguistic account of gender differences in 

language. Second edition. London and New York: Longman.  

Danielewicz-Betz, A. (2013). (Mis)use of email in student-faculty interaction: Implications for 

university instruction in Germany, Saudi Arabia, and Japan. JALT CALL Journal, 9: 23–57.  

Dobinson, T., Dryden, S., Dovchin, S., Gong, Q. & Mercieca, P. (2023). Translanguaging and 

“English Only” at Universities. TESOL Quarterly. https://doi.org/10.1002/tesq.3232 

Dombi J. (2019). Interlanguage requests in elicited vs. naturally produced emails: A comparative study 

of Hungarian EFL speakers’ request realization in student-to-faculty emails. Argumentum, 15: 179–

200. Retrieved from https://argumentum.unideb.hu/2019-anyagok/special_issue_I/dombij.pdf 

Domonkosi Á. & Ludányi Zs. (2019). Linguistic features of email correspondence between university 

students and their teachers. Acta Universitatis de Carolo Eszterházy Nominatae. Sectio Linguistica 

Hungarica, 45: 117–132. Retrieved from http://publikacio.uni-eszterhazy.hu/6229/ 

Domonkosi Á. & Ludányi Zs. (2020). Az életkori szerepek diszkurzív alakítása a hallgató-oktató e-

mailezés gyakorlatában. Alkalmazott Nyelvtudomány, 20. doi: 

http://dx.doi.org/10.18460/ANY.2020.1.003 

Domonkosi Á. & Ludányi Zs. (2021). Address forms and age roles in emailing practices between 

university students and their teachers. In: Uberman, A. & Trinder, M. (Eds.): Text – Sentence – Word. 

Studies in English Linguistics. Volume 4 (pp. 26–38). Rzeszów: Wydawnictwo Uniwersytetu 

Rzeszowskiego.  

Economidou-Kogetsidis, M. (2011). “Please answer me as soon as possible”: Pragmatic failure in non-

native speakers’ e-mail requests to faculty. Journal of Pragmatics, 43: 3193–3215. doi: 

10.1016/j.pragma.2011.06.006 

Furkatovna, S. A., Jurabekovna, T. M. & Mamurjovna, T. P. (2021). Gender aspects of politeness 

strategy in speech acts. Linguistics and Culture Review, 5: 1488–1496. doi: 

https://doi.org/10.21744/lingcure.v5nS2.1962 

Han, J. (2023). English medium instruction as a local practice: Language, culture and pedagogy. 

Cham: Springer. https://doi.org/10.1007/978-3-031-19904-2 

Hartford, B. S. & Bardovi-Harlig, K. (1996). “At your earliest convenience”: A study of written 

student requests to faculty. In: Bouton, L. F. (Ed.): Pragmatics and language learning. Monograph 

Series. Volume 7 (pp. 55–69). Urbana, IL: Illinois University.  

Herring, S. C. (1994). Politeness in computer culture: Why women thank and man flame. In: Bucholtz, 

M. (Ed.): Cultural performances: Proceedings of the Third Berkeley Women and Language 

Conference (pp. 278–294). California: Berkeley Women and Language Group.  



ERZSÉBET BALOGH 

211 

 

Herring, S. C. (1996). Gender and democracy in computer-mediated communication. In: Kling, R. 

(Ed.): Computerization and controversy: Value conflicts and social choices. Second Edition (pp. 

476–489). San Diego: Academic Press.  

Herring, S. C. (2010). Who’s got the floor in computer-mediated conversation? Edelsky’s gender 

patterns revisited. Language@Internet 7. Retrieved from 

https://www.languageatinternet.org/articles/2010/2857 

Holmes, J. (1995). Women, men and politeness. London and New York: Longman.  

Holmes, J. (1997). Women, language and identity. Journal of Sociolinguistics, 1/2: 195–223.  

Jakučionyté, V. (2020). Cross-cultural communication: Creativity and politeness strategies across 

cultures. A comparison of Lithuanian and American cultures. Creativity Studies, 13: 164–178. doi: 

https://doi.org/10.3846/cs.2020.9025 

Ludányi Zs. & Domonkosi Á. (2020). A tanár- és a diákszerep megalkotása a pedagógusképzés e-

mailezési gyakorlatában. In: Ludányi Zsófia, Jánk István & Domonkosi Ágnes (Eds.): A nyelv 

perspektívája az oktatásban. Válogatás a PeLiKon2018 oktatásnyelvészeti konferencia előadásaiból 

(pp. 311–334). Eger: Líceum Kiadó. doi: https://doi.org/10.17048/Pelikon2018.2020.311 

Martin, M. M., Myers, S. A. & Mottet, T. P. (2002). Students’ motives for communicating with their 

instructors. In: Chesebro, J. L. & McCroskey, J. C. (Eds.): Communication for teachers (pp. 35–46). 

Boston: Allyn and Bacon.  

May, S. (2011). The disciplinary constraints of SLA and TESOL: Additive bilingualism and second 

language acquisition, teaching and learning. Linguistics and Education, 22: 233–247. doi: 

10.1016/j.linged.2011.02.001 

Myers, S. A., Martin, M. M. & Mottet, T. P. (2002). Students’ motives for communicating with their 

instructors: Considering Instructor Socio-communicative Style, Student Socio-communicative 

Orientation, and Student Gender. Communication Education, 51: 121–133. doi: 

10.1080/03634520216511 

Nguyen, T. T. M. (2018). Pragmatic development in the instructed context. A longitudinal investigation 

of L2 email requests. Pragmatics, 28: 217–252. doi: 10.1075/prag.00007.ngu 

Pap A. (2020). A digitális kommunikáció udvariassága a tanár-hallgató viszonyban [Politeness of 

digital communication between teachers and students]. In: Jánk István, H. Tomesz Tímea & 

Domonkosi Ágnes (Eds.): A digitális oktatás nyelvi dimenziói. Válogatás a PeLiKon2020 

oktatásnyelvészeti konferencia kerekasztal-beszélgetéseiből és előadásaiból (pp. 217–228). Eger: 

Líceum Kiadó. doi: https://doi.org/10.17048/PeLiKon2020.2022.217 

Pham, T. M. T. & Yeh, A. (2020). Politeness of Vietnamese students in writing request emails in 

English: A course-based and socio-pragmatic study. International Journal of Language and Literary 

Studies, 2: 109–128. doi: https://doi.org/10.36892/ijlls.v2i2.202 

Pinto, D. (2019). Shifting responsibilities: Student e-mail excuses and how faculty perceive them. 

Lingua, 222: 53–73. doi: https://doi.org/10.1016/j.lingua.2019.03.006 

Reder A. (2007). Kedves Tanárnő – megszólítások németórán. Modern Nyelvoktatás, 13: 43–58.  

Salazar-Campillo, P. (2023). Address forms and politeness markers in Spanish students’ emails to 

faculty. Revista Electrónica de Lingüística Aplicada, 21: 58–73. doi: 

https://doi.org/10.58859/rael.v21i1.501 

Searle, J. R. (1969). Speech acts. Cambridge: Cambridge University Press.  

Stephens, K. K., Houser, M. L. & Cowan, R. L. (2009). R U able to meat me: The impact of students’ 

overly casual email messages to instructors. Communication Education, 58: 303–326. doi: 

10.1080/03634520802582598 

Szili K. (2002). A kérés pragmatikája a magyar nyelvben. Magyar Nyelvőr, 126: 12–30.  

Tódor E.-M. (2021). Language use during Romanian classes in bilingual settings: A qualitative 

approach. Acta Universitatis Sapientiae Philologica, 13: 1–20. doi: 10.2478/ausp-2021-0010 

Várhegyi N. (2017). Magyar anyanyelvű tanulók kérési stratégiái angol nyelven. Argumentum, 13: 112–

125. Retrieved from https://argumentum.unideb.hu/2017-anyagok/varhegyin2.pdf 

Velasco, D. R. (2023). ‘Dear Dr John Smith. I refuse to obey this mark. That’s mean. So, can you give 

me a higher mark?’ An analysis of Chinese EFL learners’ pragmatic competence in email 

communication to a faculty member. International Review of Pragmatics, 15: 3–31. doi: 

10.1163/18773109-01401001 



ERZSÉBET BALOGH 

212 

 

Velasco, D. R. & Ainciburu, M. C. (2020). ‘Don’t you like me? Am I ugly? Or don’t I speak well?’ 

Analysis of disagreement and emotional exhibition in the emails of Chinese university students of 

Spanish. Revista de Lingüística Teórica y Aplicada, 58: 37–63. doi: 

https://doi.org/10.29393/RLA58-2DRDL20002 

Veres-Guśpiel, A. (2021). Frequency and types of indirect requests in Hungarian. Studia Linguistica 

Hungarica, 33: 112–129. doi: 10.54888/slh.2021.33.112.129 

Wardhaugh, R. & Fuller, J. M. (2015). An introduction to sociolinguistics. Seventh edition. 

Chichester, West Sussex: Wiley Blackwell. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



ERZSÉBET BALOGH 

213 

 

Appendix 
 

Questionnaire on student-teacher communication 

 

Please indicate your gender: ____________________ 

 

1) If your instructor speaks both English and Hungarian, to what extent do you use Hungarian and 

English when you write an e-mail to them? 

 

Hungarian  0 (not at all)  1 (rarely)  2 (often)     3 (always) 

 

English   0 (not at all)  1 (rarely)  2 (often)     3 (always) 

 

2) Read the following situations and indicate whether you would rather speak to the instructor personally 

or write an e-mail to the instructor in each case. 

 

   

speak 

 

write 

 

both 

neither  

(I wouldn’t discuss 

that with them) 

small talk (saying hello, asking how they are)     

socialize (inviting them to a social event)     

ask for information about the course requirements 

(how to complete the course) 

    

ask for information about assignments, homework 

(what to do, with what deadline) 

    

ask for information about your final grade     

ask for clarification (to ask them to explain sg. you 

did not understand in class) 

    

ask for confirmation (to check if, for example, a 

topic for your presentation is acceptable) 

    

ask for deadline extension (for an assignment, test, 

presentation) 

    

apologize for not submitting an assignment, 

homework in time 

    

inform them about not attending class     

inform them about how enjoyable the classes are     

inform them about sg. incorrect/wrong in the class     
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3) If your instructor spoke both English and Hungarian, in which language would you communicate 

with them in the following situations? 

 

  Hungarian English both 

small talk (saying hello, asking how they are)    

socialize (inviting them to a social event)    

ask for information about the course requirements  

(how to complete the course) 

   

ask for information about assignments, homework  

(what to do, with what deadline) 

   

ask for information about your final grade    

ask for clarification (to ask them to explain sg. you did not 

understand in class) 

   

ask for confirmation (to check if, for example, a topic for 

your presentation is acceptable) 

   

ask for deadline extension (for an assignment, test, 

presentation) 

   

apologize for not submitting an assignment, homework in 

time 

   

inform them about not attending class    

inform them about how enjoyable the classes are    

inform them about sg. incorrect/wrong in the class    

 

4) If your instructor speaks both English and Hungarian, what are the advantages of using Hungarian 

when you communicate with them? 

 

5) If your instructor speaks both English and Hungarian, what are the advantages of using English 

when you communicate with them? 


