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Codeswitching as a window on cultural conceptualizations among
Maghreb Arabic-French-English trilinguals

This study investigates codeswitching (CS) among Maghreb Arabic (MA)-French-English trilinguals,
examining how these speakers express cultural conceptualizations through language choice. While
extensive research has explored the relationship between language and culture, limited attention has been
devoted to understanding how CS specifically embodies and reflects this connection. This paper analyses
naturally occurring conversational data from 29 trilingual participants, collected through recordings of
informal conversations and metalinguistic interviews. Anchored in cultural linguistics frameworks, the
study revealed that CS functions as a cultural lens, enabling participants to express identity, individualistic
versus collectivist values, and convey concepts with negative attitudes.
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1. Introduction

In today’s world, multilingualism is widespread, driven by a range of factors
including mixed marriages, global mobility, expanded education (Hoffmann, 2001),
mixed populations, and interethnic contact, among others. Over half of the world’s
population is multilingual (Grosjean, 1982), leading to frequent language contact
phenomena such as borrowing, language mixing, and language shift. A natural result
of such contact is codeswitching (CS), an established practice in bilingual and
multilingual communication that has shifted from being viewed as a deficiency to a
rule-governed linguistic strategy (Myers-Scotton, 1993; Poplack, 1980).

North Africa (NA), comprising Morocco, Algeria, and Tunisia, provides a distinct
context for CS due to its complex linguistic history. Originally inhabited by
indigenous Amazigh communities, the region’s language landscape transformed
under colonial influence, especially after French colonization in the 19th century
(Alalou, 2023). Despite post-independence Arabization efforts to reduce French
influence, French remains prominent in education, administration, and media,
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alongside the growing importance of English (Brown, 2020). In Algeria, for
example, Arabic is central to national identity, while French continues to play an
essential role across scientific and professional domains (Brown, 2020). Similarly,
in Morocco and Tunisia, French and English dominate technical fields, while Arabic
maintains cultural significance (Talbi et al., 2019, as cited in Brown, 2020).

Today, French and English confer social prestige and professional advantage in
NA, distinguishing educated speakers and facilitating international trade, science,
and technology (Sayahi, 2007; Daoud, 2001). This multilingual setting reflects a rich
interplay of indigenous, colonial, and global languages, highlighting NA’s unique
linguistic fabric shaped by historical, cultural, and political influences.

This study offers an in-depth account of how CS among MA-French-English
trilinguals reflects cultural beliefs and values, thereby contributing to the broader
exploration of language—culture connections in multilingual contexts. Yim and
Clément (2021) note that while extensive research has examined the language-
culture relationship, limited attention has been paid to how CS specifically embodies
this connection.

Moreover, Parafita Couto et al. (2023) emphasize that most CS research has
focused mainly on bilingual populations, often overlooking multilingual
communities. By investigating MA-French-English trilinguals, this research
broadens the scope of CS studies into more complex multilingual contexts.

Unlike previous studies that rely primarily on researcher interpretation, this
research incorporates metalinguistic interviews to gain a more objective and nuanced
understanding of participants’ motivations.

The central research question is: How does CS among MA-French-English
trilinguals reflect cultural conceptualizations related to identity, values, and
attitudes?

2. Literature review

2.1 CS in trilinguals

According to Parafita Couto et al. (2023), research on multilingual CS spans
sociolinguistics, education, acquisition, and grammar, showcasing its complexity
and multidimensionality. This section highlights studies from each field.

In sociolinguistics, Chan’s (2019) study on trilingual CS among Cantonese,
English, and Putonghua speakers in Hong Kong builds on Chan (2018). While earlier
work focused on bilingual CS, Chan (2018) identified the emergence of trilingual
CS driven by Mainland China’s influence and the integration of Putonghua into
education. A mixed-methods study with 60 university students confirmed trilingual
CS’s early stages, with 33.3% reporting its use, primarily in informal school-related
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contexts, compared to the dominance of bilingual CS (100%) and pure codes
(72.3%) in formal settings.

In education, Leonet et al. (2017) explored translanguaging as a pedagogical tool
in a Basque trilingual school. Defined as “planned instructional strategies used with
a pedagogical purpose, allowing multilingual students to use the resources in their
linguistic repertoire to develop competences in different languages” (p. 219), the
study demonstrated how integrating Basque, Spanish, and English supported
minority language maintenance and linguistic equity. Findings showed that
translanguaging enhanced metalinguistic awareness and elevated Basque’s status,
though challenges persisted due to its minority position in society.

Acquisition research, such as Hoffmann and Stavans (2007), examines the
development of trilingual CS. Their longitudinal study of two siblings raised in
Spanish, Hebrew, and English revealed a progression from intersentential CS in
early childhood to more sophisticated intrasentential CS by school age. Shifts in
language dominance, influenced by family practices and exposure, underscored the
dynamic interplay of cognitive and sociolinguistic factors in multilingual
competence.

In grammar, Stell and Parafita Couto’s (2012) analysis of Luxembourg’s
Portuguese-speaking community applied Muysken’s (2000) typology to investigate
structural CS patterns. Luxembourgish speakers predominantly used insertional
switching, while Portuguese speakers employed both insertional and alternational
switching. The study highlighted Luxembourgish’s unique role as a low-status yet
flexible matrix language, facilitating lexical insertions in multilingual interactions.

In summary, these studies illustrate the multidimensionality of CS. Chan (2019)
highlights sociocultural influences; Leonet et al. (2017) demonstrate educational
strategies; Hoffmann and Stavans (2007) explore developmental trajectories; and
Stell and Parafita Couto (2012) examine grammatical mechanisms. Together, they
affirm the multifaceted nature of CS within sociolinguistic, educational,

developmental, and structural dimensions, as emphasized by Parafita Couto et al.
(2023).

2.2 Cultural linguistics and the concept of cultural conceptualizations
Cultural linguistics (CL) provides an interdisciplinary framework for studying the
relationship between language, culture, and cognition. Originating with Gary Palmer
(1996) and further advanced by Farzad Sharifian (2003, 2011, 2017), CL integrates
insights from cognitive linguistics, cultural anthropology, and psychology to
examine how language reflects and transmits cultural knowledge (Baranyiné Koczy
et al., 2024). It highlights that linguistic expressions often stem from shared cultural-
cognitive models rather than solely individual cognition.
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Sharifian (2003, 2011, 2017) introduced the concept of cultural
conceptualizations—shared cultural meanings embedded in language—as cultural
schemas, categories, and metaphors that convey a community’s worldview
(Baranyiné Koéczy et al., 2024). Through language, groups articulate and reinforce
collective beliefs, values, and ideologies. In this context, CS among the trilingual
participants in this study offers insights into how speakers use language to express
these cultural conceptualizations. To add further detail, for these trilingual speakers,
CS may activate cultural conceptualizations associated with each language,
reflecting shifts in values or cultural alignments. For example, switching to French
or English may signify a shift from collectivist values associated with Arabic to more
individualistic orientations.

The empirical nature of CL, particularly its ethnographic approach, is vital for
studying CS in natural contexts. As Sharifian (2011) notes, understanding cultural
conceptualizations requires examining authentic language use to explore the
dynamic interplay of language, culture, and cognition (Sharifian, 2011, cited in
Baranyiné¢ Koczy et al., 2024). This approach is well-suited for analyzing
conversational data and for capturing how trilingual speakers convey cultural
meanings through their linguistic choices.

3. Methodology

3.1 Participants and sampling procedures

The sampling for this study began with a snowball approach, starting with friends
and colleagues and extending through their referrals. Online platforms, particularly
Facebook groups for Maghreb Arabs in Hungary, were also used to reach a wider
audience. Announcements posted in groups such as Tunisian Students Hungary and
Stipendium Hungaricum Morocco attracted participants, who were then invited to
recommend others, further expanding the sample diversity across nationalities and
universities.

The researcher chose in-person meetings for questionnaire distribution to build
rapport, encourage full completion (Dornyei, 2007), and reduce any status-related
stress (Lawson & Sachdev, 2000). Participants completed questionnaires in settings
of their choice to ensure comfort and elicit more genuine responses about CS use.
After questionnaire data analysis, those who met study criteria were invited to
recording sessions in familiar settings to promote authenticity.

The final sample included 29 participants across eight groups, each with up to five
participants to facilitate active engagement and ease of transcription. The selection
also incorporated diverse university and disciplinary backgrounds, aligning with
purposeful sampling to capture variation in CS practices (Palinkas et al., 2015).
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3.2 Data collection procedures
To comprehensively address the research question, data collection involved three
tools: questionnaires, audio recordings, and metalinguistic interviews.

3.2.1 Questionnaire

This study used a modified version of the Bilingual Language Profile (BLP;
Birdsong et al., 2012), known as the Multilingual Language Profile (MLP), to better
capture participants' multilingual experiences. Adapted by the researcher, the MLP
evaluates key factors related to trilingual CS using 29 items divided into four
modules: language history, language proficiency, language switching use, and
attitudes toward language switching. The language history module (6 items) collects
data on age of acquisition, exposure, and comfort levels with each language. The
language proficiency module (4 items) assesses participants’ speaking,
understanding, reading, and writing skills on a 0—6 scale. The language switching
module (6 items) examines the frequency of switching across contexts, such as
family, work, and self-talk. Lastly, the attitudes module (4 items) explores
participants’ comfort with and identification through language switching.

3.2.2 Audio-recording
Audio recordings were the primary method of data collection, capturing informal
conversations among 29 participants organized into eight groups over approximately
four months. The recordings totalled 5.12 hours, with each session lasting between
30 and 53 minutes and involving two to five participants per group. Key steps in the
process included: (1) Participants were given general information about the study,
but the specific focus on CS was withheld to promote natural speech (Dornyei &
Taguchi, 2010; Nortier, 2008). (2) Sessions started with a list of five optional
discussion topics. (3) Participants were encouraged to speak freely in any language.
All recordings were facilitated by a Tunisian research assistant who also acted as
the session moderator. To address the ‘observer’s paradox’ (Labov, 1966), the
researcher employed a ‘participant observation’ approach (Nortier, 2008, p. 40),
actively engaging as a group member rather than an external observer. This
approach, commonly used in CS research, aligns with methods employed by Chen
(2015), Maschler (1997), Nortier (2008), and Sayahi (2011).

3.2.3 Metalinguistic interviews

While qualitative research often relies on the researcher’s interpretation of data,
recent scholarship has emphasized the value of incorporating participants’ own
perspectives to enrich the analysis. For example, Ehrhart (2015) emphasizes that a
comprehensive understanding of CS must connect participants’ language use with
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their own interpretations, actively involving them in the analysis process. To reduce
the risk of misinterpreting CS motivations from an external perspective, this study
incorporated metalinguistic interviews as a crucial component.

The methodology involved one-on-one interviews with nine participants selected
from the study’s 29 members, ensuring representation from all eight groups and
based on availability. Conducted either online or in person, these interviews lasted
approximately an hour. Participants were informed that the purpose was to discuss
and explain their CS behavior. During the sessions, they listened to selected excerpts
of conversations and answered questions about their CS choices. To enhance recall
accuracy, interviews were scheduled promptly after the recorded conversations
(Dornyet, 2007; Gass & Mackey, 2013).

3.3 Data analysis procedures

This section describes the data analysis procedures. First, the audio-recorded
conversations were transcribed by a native MA speaker fluent in French and English,
with the transcription verified by another proficient speaker and reviewed by the
researcher. The transcription conventions followed Berman and Slobin (1994), with
some modifications.

Second, distinguishing borrowed elements from codeswitched items, relying on
borrowing lists from recent studies—such as Post (2015), Sayahi (2007), Oueslati
(2021), and Mosteghanemi (2020), which focused on Arabic-French lexical
borrowing.

Third, content analysis was conducted following the steps outlined by Elo and
Kyngés (2008, as cited in Azizinezhad et al., 2019). The transcripts were read
multiple times to identify meaning units, concentrating on the sociocultural
functions of CS. While most instances served a single function, some exhibited
multiple roles or appeared functionless, as noted by Auer (1984). Methods such as
metalinguistic interviews and comparisons with participant data helped clarify these
complexities.

Finally, the sociocultural functions of CS were examined using tools from CL
(Sharifian, 2011, 2017), with representative examples from the data provided to
illustrate these functions.

4. Results and discussion

4.1 Sociocultural functions

4.1.1 CS as an identity marker

The role of CS as an identity marker is well-documented across various

sociolinguistic contexts (e.g., Gumperz, 1982; Auer, 1984; Hoffmann, 1991; Myers-
Scotton, 1995; Lawson & Sachdev, 2000; Bouzemmi, 2005; Stell, 2015; Chan,
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2019). Research highlights that CS serves not only as a communicative strategy but
also as a key indicator of identity.

In NA, CS between Arabic and French operates as a sociolinguistic marker, often
differentiating educated individuals from those with less formal education (Sayabhi,
2007). French, tied to colonial history, retains prestige and is associated with
sophistication (Daoud, 2001; Sayahi, 2011). English has recently gained prominence
among educated North Africans, symbolizing modernity and global advancement,
particularly in fields such as science, technology, and international trade (Daoud,
2001). These preferences reflect layered cultural identities where switching to
French or English signifies education and social prestige.

Participants in this study often switch from MA to French or English for tasks
such as naming countries or numbers. Drawing on Sharifian’s (2017) cultural
conceptualizations, this behavior suggests that such CS not only conveys
information but also aligns with cultural norms in NA, where multilingualism is a
symbol of sophistication and high social status.

Metalinguistic interviews' further support this observation, with participants
reporting, “At school I studied maths and geography in French,” “English and
French were the languages of instruction, and I started to use them for numbers
and names of counties,” and “I usually use French and English with numbers
because of my education,” when asked about this linguistic behaviour.

Another notable finding from the data, offering compelling insights into the role
of CS as an identity marker, is the participants’ frequent use of French or English
word stems combined with Arabic prefixes or suffixes. This practice, requiring
advanced linguistic competence (Auer, 1998; Stavans & Muchnik, 2008), reflects a
deliberate effort to display language skills. In NA, where French and English
symbolize sophistication, education, and prestige (Daoud, 2001; Sayahi, 2007,
2011), such CS enables participants to project an identity aligned with these cultural
ideals.

To illustrate, the following excerpt is set within the broader context of a discussion
of daily routine, in which Dania describes her habitual activities.

Example 1:

Dania: (1) mb‘ada nSuf est-ce que ‘andi des projets nihdimhom. ou bien
assignments. ou bien ‘andi ka§ ma (a:h) meeting. walla mb‘adak
min dak nahbit l-tahta fi downstairs li-hadik ’il-smoking area.
nibga Swayyah nqassir. hadrah tjib hadrah. win-havi Swayyah fun.

Amanda: (2) n-havi! “agbatni (hahaha).

! Arabic text is in normal font, French text is underlined, English text is bold, and borrowed items are italicized.
This formatting convention also applies to the examples.
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Example 1: Translation

Dania: (1) After that, I check if I have any projects to work on, or maybe
assignments, or if [ have a meeting. Otherwise, [ go down to that
downstairs smoking area. | stay a bit to have a talk. One

conversation leads to another, and “n-havi” (we have) a bit of fun.
Amanda: (2) “N-hav1’! I liked it.

The example “n-havi” illustrates advanced CS, where the Arabic prefix n- (we) and
suffix -7 (indicating ongoing action) are combined with the English verb “have.” This
demonstrates the participant’s skill in blending grammatical structures from multiple
languages. Amanda’s reaction, stating she “liked it,” reflects admiration for this
linguistic creativity, reinforcing Dania’s portrayal as a well-educated multilingual
speaker.

Metalinguistic interviews reveal participants’ deliberate use of this form of CS,
with responses such as, “I like to play with words. I enjoy it,” “It’s a normal thing
for us as multilinguals; it is easy and practical,” and “This is very common among
my friends; we all do it,” when asked about this linguistic practice.

Another notable finding from the data, offering compelling insights into the role
of CS as an identity marker, is the participants’ frequent use of French or English to
ask questions, rather than MA. This shift may reflect the association of French and
English with formal education in their context. By using these languages in their
questions, participants likely position themselves as well-educated, emphasizing
their multilingual identity and its link to their educational experiences.

For example, in a discussion on women’s rights, Rose expresses frustration over
the behavioral and lifestyle changes she has noticed among people from her home
country who have moved to Europe, highlighting the cultural differences they have
adopted.

Example 2:

Rose: (1)  'il-'insan ki yig1 hna. sah tgarrii "iddinya. bsah yitbadlii — nass bizzaf
gaw m'ana wit-badli. willaw tihsibhum/ mi minna. zadd hna thayri
fthum.

Yaser: (2) tiwalyl des européens "aktar min les européens (hahaha). hadi hi
contradiction.

Rose: (3)  may may why? "ana hadi I1 haka hab nisqasthum. hada su’al bark
‘andi. su’al f1 rasi. why? ya'n1/ wi§ safu fil-hayah lihna I1 hallathum
yhibbii y ‘180 hada-1 hayah wi may ‘18GS 'il-hayah I kanat. what’s the
difference?/ ...

87



AHMAD AWAWDEH — JUDIT BARANYINE KOCZY

Example 2: Translation

Rose: (1)  When a person comes here, they may be tempted by life and change.
Many people who came with us have changed. They became as if they
are no longer one of us. They stayed here, and I am puzzled by them.

Yaser: (2) They have become more European than the Europeans. This is the
contradiction.

Rose: (3)  But But why? This is what I want to ask them. It is just a question I
have. A question in my mind. Why? I mean, what did they see in life
here that made them want to live this life and not the one they had
before? What’s the difference?

In this example, Rose’s switch from MA to English when asking the questions
“Why?” and “What’s the difference?” suggests a deliberate strategy to emphasize
her educational background and multilingual identity.

One final point worth highlighting is that, based on the analyzed data, CS is not
only a marker of identity, but the absence of CS in specific contexts can also serve
as an identity marker. Participants in this study affirm their religious identity as
Muslims by refraining from CS when using expressions that include the name of «/
(Allah) or other religious references, consistently maintaining the use of MA.
Phrases such as “40/ Jlsx” (glory be to Allah), “4¥/ +Lis” (what Allah willed), “ale /<07’
(Allah knows best), and “4Ib aué? (I swear by Allah) are exclusively used in MA. To
add further details, the word «¥/ appears 77 times in the data, whereas English or
French equivalents are never used. Similarly, the MA word cx appears 14 times,
while its French equivalent, la religion, is used only twice by the same speaker, and
never in English. This practice reflects the participants’ perception that “Arabic is
the mother tongue of Islam” (Moraru, 2019, p. 313). By exclusively using MA for
religious expressions, participants in this study reinforce their Islamic identity.

4.1.2 CS for expressing individualistic values

Western societies are typically associated with individualistic cultures, characterized
by values such as independence, self-reliance, personal autonomy, and the pursuit
of personal goals (Steele & Lynch, 2013), as well as the freedom of self-expression
(Triandis & Gelfand, 1998, as cited in Humphrey & Bliuc, 2021). Additionally,
individualistic cultures place importance on happiness and economic opportunities,
with personal fulfilment and success being central themes (Oyserman et al., 2002).
In contrast, Eastern societies are often characterized by collectivist cultures that
prioritize group identity, shared responsibilities, and the fulfillment of social
obligations (Steele & Lynch, 2013). Given the connection between language,
culture, and thought (Sharifian, 2011, 2017), these cultural distinctions help explain
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the language choices participants make when expressing individualistic and
collectivist values.

Findings from the analyzed data in the present study reveal that participants
frequently switch between MA and French and English when discussing cultural
values associated with individualistic cultures, such as desires, enjoyment, and self-
expression. For instance, the English word “want” appears 11 times in the dataset
but never in MA; “enjoy” is used eight times, with no use of its MA equivalent.
Similarly, the English phrase “I think” appears 23 times, and its French equivalent
“je pense” is used 25 times, but the MA equivalent (<& ) is never used. Additionally,
the French expression “je préfere” (1 prefer) is used six times, again without any use
of its MA equivalent (/= Uj). Furthermore, words related to the pursuit of personal
goals, that is, the French terms chance and opportunité, appear eight times each in
the data, while the English word “opportunity” is used seven times. In contrast, the
MA equivalent<=_s is used only three times.

In contrast, terms related to collectivist values, such as those referring to family,
friendship, and social gatherings, are predominantly expressed in MA and rarely
switched. For example, the MA words «lss//iala(friend/friends) appear 28 times
in the data, whereas the French and English equivalents are used only four times
each. The MA word e (wedding) 1s used 41 times, while the English equivalent
appears only once. Similarly, the MA word 4wl (occasion) occurs 19 times, but the
French equivalent (occasion) is used just once.

From a cultural perspective, the findings suggest that participants’ language
choices reflect a clear distinction in how they perceive and express individualistic
versus collectivist values. The frequent switching between French and English when
discussing desires, enjoyment, and self-expression suggests that these languages are
viewed as more suitable for conveying individualistic concepts, likely because of
their association with individualistic cultures. In contrast, the predominance of MA
for terms related to collectivist values, such as family, friendship, and social
gatherings, suggests that participants view MA as more appropriate for expressing
collectivist ideals, possibly because of its connection to their home countries’
collectivist cultural orientations.

Metalinguistic interviews further support this observation, with participants
providing insights into their language preferences. When asked about their choice of
language for expressing different cultural values, participants reported statements
such as, “I feel more comfortable using French and English to talk about my
wants,” and “When I think about enjoyment and what I prefer, French and English
words come to my mind first.” In contrast, participants expressed a stronger
connection to MA for collectivist values, stating, “I feel that Arabic is closer to the
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heart when I talk about my family and friends,” and “I don’t think the word
'wedding' gives the intended meaning compared to the Arabic (x_<.”

4.1.3 CS for expressing concepts with negative attitudes

According to Garrett (2010), Allport (1954) provided a widely cited definition of
attitude as “a learned disposition to think, feel, and behave toward a person (or
object) in a particular way” (p. 19). This definition emphasizes that attitudes
influence both thought and behavior. Building on Sharifian’s (2011, 2017) theory,
which highlights the interconnectedness of language, culture, and thought, it can be
inferred that attitudes toward specific concepts may influence language choices
when expressing those concepts.

A general observation from the analyzed data is that participants tend to use
English or French for terms with negative attitudes, while terms with positive
attitudes are primarily expressed in MA but are also occasionally switched. For
instance, the English word “feminism” appears nine times in the dataset, and its
French equivalent, féminisme, is used 25 times, yet the MA equivalent is never used.
Similarly, “feminist” is mentioned six times in English and 15 times in French
(féministe), without any use of the MA equivalent < s/ s ssi In contrast, the word
“equality” is used 15 times in MA (3/sLw), six times in English, and once in French
(égalité). Similarly, the word “rights” appears 15 times in MA (Jis4), three times in
English, and twice in French (droits). The English word “equal” is used four times,
while its MA equivalent (v slwis appears twice.

It is noteworthy that all participants, regardless of gender, expressed opposition
to extreme feminism in their discussions. Interestingly, they consistently used
“feminism” and “feminist” in English or French, even though they were familiar
with the MA equivalents, as confirmed in metalinguistic interviews. This pattern
suggests that attitudes toward these concepts may influence their language choices,
with the use of English or French potentially distancing these terms from
participants’ cultural values.

During the interviews, participants attributed their language choices to factors
such as media exposure and education. However, this does not fully explain their
consistent use of MA for terms such as “equality” and “rights,” despite switching to
English or French for “feminism” and “feminist.” As Garrett (2010) notes, “One of
the main difficulties in attitudes research is estimating how much reflexive
awareness people actually have of their various attitudes” (p. 31). This implies that
participants may not be fully aware of the attitudes shaping their language choices.
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5. Conclusion

In conclusion, this study enhances our understanding of CS as a culturally
meaningful practice among MA-French-English trilingual speakers. By examining
their linguistic choices, the study shows how CS reflects cultural beliefs, values, and
attitudes, offering insights into the language-culture relationship in multilingual
contexts. Unlike other qualitative CS studies, this research incorporates
metalinguistic interviews to explore participants’ motivations, providing a fuller
understanding of the sociocultural functions of CS.

The findings highlight three key functions of CS: (1) As an identity marker, CS
signals in-group membership and cultural alignment. (2) For expressing
individualistic values, French and English are used for personal desires and self-
expression, while MA is used for collectivist values like family. (3) When discussing
negative concepts, participants use French or English to distance themselves, but use
MA for positive ideas.

References

Alalou, A. (2023). The sociolinguistic situation in North Africa: Recognizing and institutionalizing
Tamazight and new challenges. Annual Review of Linguistics, 9, 155-170.

Auer, P. (1984). On the meaning of conversational code-switching. In P. Auer & A. Di Luzio (Eds.),
Interpretive sociolinguistics (pp. 87—112). Narr.

Auer, P. (1998). Introduction: Bilingual conversation revisited. In P. Auer (Ed.), Code-switching in
conversation: Language, interaction and identity (pp. 1-24). Routledge.

Azizinezhad, M., Tajvidi, G. R., & Ebadi, A. (2019). Characteristics of competent translator trainers from
the viewpoint of expert Iranian translator trainers: A qualitative study. Journal of Research in Applied
Linguistics, 10(2), 70-90. https://doi.org/10.22055/rals.2019.14718

Baranyiné Koczy, J., Prodanovi¢ Stanki¢, D., & Pani¢ Kavgi¢, O. (2024). Introduction: Cultural linguistics
and the social world. In J. Baranyiné Koczy, D. Prodanovi¢ Stanki¢, & O. Panié Kavgi¢ (Eds.),
Cultural linguistics and the social world (pp. 1-15). Springer.

Berman, R. A., & Slobin, D. L. (Eds.). (1994). Relating events in narrative: A crosslinguistic developmental
study (1st ed.). Psychology Press.

Birdsong, D., Gertken, L. M., & Amengual, M. (2012). Bilingual language profile: An easy-to- use
instrument  to  assess  bilingualism. COERLL, University of Texas at  Austin.
https://sites.la.utexas.edu/bilingual/

Bouzemmi, A. (2005). Linguistic situation in Tunisia: French and Arabic code switching. Interlingiiistica,
16,217-223.

Brown, A. (2020). Arabic-French code switching in the Maghreb.: An examination of changes in syntax and
perceptions [Master’s thesis, Haverford College]. Institutional Repository.
http://hdl.handle.net/10066/22977

Chan, K. L. R. (2018). Being a ‘purist’ in trilingual Hong Kong: Code-switching among Cantonese, English
and Putonghua. Linguistic Research, 35(1), 75-95.

https://doi.org/10.17250/khisli.35.1.201803.003

Chan, K. L. R. (2019). Trilingual code-switching in Hong Kong. Applied Linguistics Research Journal,
3(4), 1-14. https://doi.org/10.14744/alrj.2019.22932

Chen, K. H. Y. (2015). Styling bilinguals: Analyzing structurally distinctive code-switching styles in Hong
Kong. In G. Stell & K. Yakpo (Eds.), Code-switching between structural and sociolinguistic
perspectives (pp. 163—184). De Gruyter.

91



AHMAD AWAWDEH — JUDIT BARANYINE KOCZY

Daoud, M. (2001). The language situation in Tunisia. Current Issues in Language Planning, 2(1), 1-52.
https://doi.org/10.1080/14664200108668018

Doérnyei, Z. (2007). Research methods in applied linguistics: Quantitative, qualitative, and mixed
methodologies. Oxford University Press.

Dornyei, Z., & Taguchi, T. (2009). Questionnaires in second language research: Construction,
administration, and processing. Routledge.

Ehrhart, S. (2015). Continua of language contact. In G. Stell & K. Yakpo (Eds.), Code-switching between
structural and sociolinguistic perspectives (pp. 305-316). De Gruyter.

Garrett, P. (2010). Attitudes to language. Cambridge University Press.

Gass, S. M., & Mackey, A. (2013). Stimulated recall methodology in second language research. Routledge.

Grosjean, F. (1982). Life with two languages: An introduction to bilingualism. Harvard University Press.

Gumperz, J. J. (1982). Discourse strategies. Cambridge University Press.

Hoffman, C. (2001). The status of trilingualism in bilingualism studies. In J. Cenoz, B. Hufeisen, &  U.
Jessner (Eds.), Looking beyond second language acquisition. Studies in tri- and multilingualism
(pp. 13-24). Stauffenburg Verlag.

Hoffmann, C., & Stavans, A. (2007). The evolution of trilingual codeswitching from infancy to school age:
The shaping of trilingual competence through dynamic language dominance. International ~ Journal
of Bilingualism, 11(1), 55-72. https://doi.org/10.1177/13670069070110010401

Humphrey, A., & Bliuc, A. M. (2021). Western individualism and the psychological wellbeing of young
people: A systematic review of their associations. Youth, 2(1), 1-11.

https://doi.org/10.3390/youth2010001

Labov, W. (1966). Hypercorrection by the lower middle class as a factor in linguistic change. In W. Labov
(Ed.), Sociolinguistics (pp. 84—113).

Lawson, S., & Sachdeyv, 1. (2000). Codeswitching in Tunisia: Attitudinal and behavioural dimensions.
Journal of Pragmatics, 32(9), 1343-1361.

Leonet, O., Cenoz, J., & Gorter, D. (2017). Challenging minority language isolation: Translanguaging in a
trilingual school in the Basque Country. Journal of Language, Identity & Education, 16(4),
216-227. https://doi.org/10.1080/15348458.2017.1328281

Maschler, Y. (1997). Discourse markers at frame shifts in Isracli Hebrew talk-in-interaction. Pragmatics.
Quarterly Publication of the International Pragmatics Association, 7(2), 183-211.
https://doi.org/10.1075/prag.7.2.04mas

Moraru, M. (2019). “Arabic is the mother tongue of Islam”: Religion and the reproduction of Arabic among
second-generation British-Arab immigrants in Cardiff, UK. Multilingua, 38(3), 313-334.
https://doi.org/10.1515/multi-2017-0093

Mosteghanemi, K. (2020). Lexical borrowing in an oral corpus of Tunisian Arabic in three different regions
in Tunisia [Master thesis, University of Manouba]. KU LEUVEN.
https://kuleuven.limo.libis.be/discovery/search?query=any,contains, LIRIAS3973826&tab=LIRIAS&s
earch_scope=lirias_profile&vid=32KUL KUL:Lirias&offset=0

Myers-Scotton, C. (1993). Duelling languages: Grammatical structure in codeswitching. Oxford
University Press.

Myers-Scotton, C. (1995). Social motivations for codeswitching: Evidence from Africa. Oxford University
Press.

Muysken, P. (2000). Bilingual speech: A typology of code-mixing. Cambridge University Press.

Nortier, J. (2008). Types and sources of bilingual data. In L. Wei & M. G. Moyer (Eds.), The Blackwell
guide to research methods in bilingualism and multilingualism (pp. 35-52).  Blackwell.

O’Connor, C., & Joffe, H. (2020). Intercoder reliability in qualitative research: Debates and practical
guidelines. International Journal of Qualitative Methods, 19, 1-13.
https://doi.org/10.1177/1609406919899220

Oueslati, J. (2021). French loans in Tunisian Arabic from phonetic and phonological perspective. Rocznik
Orientalistyczny, 74(1), 95-113. https://doi.org/10.24425/r0.2021.137247

92



AHMAD AWAWDEH — JUDIT BARANYINE KOCZY

Oyserman, D., Coon, H. M., & Kemmelmeier, M. (2002). Rethinking individualism and collectivism:
Evaluation of theoretical assumptions and meta-analyses. Psychological Bulletin, 128(1), 3-72.

Palinkas, L. A., Horwitz, S. M., Green, C. A., Wisdom, J. P., Duan, N., & Hoagwood, K. (2015). Purposeful
sampling for qualitative data collection and analysis in mixed method implementation research.
Administration and Policy in Mental Health, 42(5), 533-544.

Palmer, G. B. (1996). Toward a theory of cultural linguistics. University of Texas Press.

Parafita Couto, M. C., Bellamy, K. R., & Ameka, F. K. (2023). Theoretical linguistic approaches to
multilingual code-switching. In J. Cabrelli, A. Chaouch-Orozco, J. Gonzalez Alonso, S. M.
Pereira Soares, E. Puig-Mayenco, & J. Rothman (Eds.), The Cambridge handbook of  third

language acquisition and processing (1st ed., pp. 403—436). Cambridge University Press.

Poplack, S. (1980). Sometimes I’ll start a sentence in Spanish Y TERMINO EN ESPANOL: Toward a
typology of code-switching. Linguistics, 18, 581-618.

Post, R. E. (2015). The impact of social factors on the use of Arabic-French code-switching in speech and
IM in Morocco [Doctoral thesis, The University of Texas at Austin]. University of Texas Libraries.
http://hdl.handle.net/2152/31440

Sayahi, L. (2007). Diglossia and contact-induced language change. [Infernational Journal of
Multilingualism, 4(1), 38-51. https://doi.org/10.2167/ijm046.0

Sayahi, L. (2011). Code-switching and language change in Tunisia. International Journal of the Sociology
of Language, 2011(211), 113—133. https://doi.org/10.1515/ijs1.2011.040

Sharifian, F. (2003). On cultural conceptualisations. Journal of Cognition and Culture, 3(3), 187—207.
https://doi.org/10.1163/156853703322336625

Sharifian, F. (2011). Cultural conceptualisations and language: Theoretical framework and applications.
John Benjamins. https://doi.org/10.1075/clscc.1

Sharifian, F. (2017). Cultural Linguistics: Cultural conceptualisations and language. John Benjamins.
https://doi.org/10.1075/clscc.8

Stavans, A., & Muchnik, M. (2008). Language production in trilingual children: Insights on code-switching
and code-mixing. Sociolinguistic Studies, 1(3), 483-511.

https://doi.org/10.1558/s0ls.v1i3.483

Steele, L. G., & Lynch, S. M. (2013). The pursuit of happiness in China: Individualism, collectivism, and
subjective well-being during China’s economic and social transformation. Social Indicators
Research, 114(2), 441-451. https://doi.org/10.1007/s11205-012-0154-1

Stell, G. (2015). Towards an integrated approach to structural and conversational code-switching through
macrosociolinguistic factors. In G. Stell & K. Yakpo (Eds.), Code-switching between structural and
sociolinguistic perspectives (pp.117-138). De Gruyter.

https://doi.org/10.1515/9783110346879.117

Stell, G. & Parafita Couto, M. C. (2012). Code-switching practices in Luxembourg’s Portuguese-speaking
minority: A pilot study on the distinctive characteristics of an immigrant community’s code-
switching practices within a trilingual majority. Zeitschrifi fiir Sprachwissenschaft, 31(1), 153—185.
https://doi.org/10.1515/zfs-2012-0004

Yim, O., & Clément, R. (2021). Acculturation and attitudes toward code-switching: A bidimensional
framework. International Journal of Bilingualism, 25(5), 1369—-1388.

https://doi.org/10.1177/13670069211019466

93



